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Pronunciation teaching has been challenging in English language education be-

cause there is often a lack of specific guidelines for which aspects of pronuncia-

tion should be taught, and when and how to teach them. Traditionally, English 

language teaching has been guided by a native-speaker (NS) ideology, which 

regards ‘native-like’ pronunciation as second language (L2) learners’ only learn-

ing target. Pronunciation teaching from this perspective implies that all features 

of students’ pronunciation that are different from those of NSs are errors or mis-

takes, and thus should be corrected.  

However, over the past decades, this NS target has been criticised as it may no 

longer serve the diverse needs and uses of English communication in different 

contexts of English use.  Particularly, in international communication, L2 (or ‘non-

native’) English speakers rather than NSs have now become the overwhelming 

majority. Accordingly, it is recommended that the focus of pronunciation teach-

ing should be on maintaining international intelligibility rather than achieving 

first language (L1) (or ‘native-like’) English pronunciation. The key issue hence 

lies in which pronunciation features would affect listeners’ understanding in in-

ternational communication, and these features should be prioritised in class-

room teaching. 

INTRODUCTION 
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Against this background, this project seeks to provide specific guidelines for 

pronunciation teaching in Hong Kong from an intelligibility perspective. The 

recommendations are based on our research project investigating teachers’ 

perceptions, practices and challenges in teaching pronunciation, and Hong 

Kong people’s common pronunciation features. We have also consulted previ-

ous research on international intelligibility and teaching pedagogies. 

This book is designed for teaching practitioners, educators and researchers, who 

are interested and/or work in the area of English language teaching. They in-

clude English language teachers, teachers who teach academic subjects through 

the medium of English, English learners, textbook writers, curriculum developers, 

and researchers in the field of education and applied linguistics.  

Who is this book for? 

What is the purpose of this book? 

We hope that this book can help answer the following questions: 

● What are Hong Kong teachers’ perceptions, practices and challenges of 

teaching English pronunciation? 

● What are the most prominent English pronunciation features of Hong Kong 

people? 

● How can we prioritise the teaching of pronunciation features in the Hong 

Kong English language classroom based on the intelligibility principle?  
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What is this book about? 

This book consists of nine chapters: 

Chapter 1 – An introduction of key concepts and issues relevant to teaching 

pronunciation  

Chapter 2 – An overview of our research project 

Chapter 3 – Teachers’ perceptions of teaching pronunciation 

Chapter 4 – Practices of pronunciation teaching in schools  

Chapter 5 – Teachers’ corrective feedback on pronunciation 

Chapter 6 – Challenges in teaching pronunciation 

Chapter 7 – Hong Kong people’s common pronunciation features 

Chapter 8 – Principles for an intelligibility-oriented approach to teaching pro-

nunciation in Hong Kong 

Chapter 9 – Some teaching recommendations and sample activities 
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This chapter introduces some key concepts that are 

relevant to the intelligibility-oriented approach to 

teaching pronunciation. They concern important 

issues in English language education such as the 

teaching of English as an international language, 

accents and language variation, Hong Kong English, 

standards, norms and models, and international 

intelligibility. 

CHAPTER 1 
KEY CONCEPTS AND ISSUES 
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1 Key concepts and issues 

 
 

English as an international language 

English is considered to be the most widely used language in the world. Ac-

cording to the British Council (British Council, n.d.): 

● English has official or special status in at least 75 countries, with a total 

population of more than two billion. 

● One out of four of the world’s population speak English to some level of 

competence; demand from the other three quarters is increasing. 

● More than two thirds of the world’s scientists read in English. 

● Three quarters of the world’s mail is written in English. 

● Eighty percent of the world’s electronically stored information is in Eng-

lish. 

One major characteristic of English use in international communication is 

that most interlocutors are L2 speakers with different language and cultural 

backgrounds. In contrast, L1 (or ‘native speakers’) are often absent or the mi-

nority. As a result, most international English communication features a high 

degree of diversity, fluidity, variability and uncertainties. Therefore, the 

speakers tend to focus more on functions rather than forms of the language, 

and adopt various means to maintain communicative effectiveness. They al-

so show a mutually-supportive attitude and collaboratively achieve their 

goals of communication. As most speakers have a local or ‘non-native’ ac-

cent, their L2 pronunciation features are acceptable as long as they do not 

hinder the listeners’ understanding. In English language teaching (ELT), the 

focus of pronunciation teaching and learning should then be on which fea-

tures of pronunciation would enhance or affect intelligibility in international 

communication.  
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Language variation and accents 

An ‘accent’ is a distinctive way of pronouncing a language. Accents are a natural 

and inevitable outcome of language variation. They are also one salient aspect of 

variation that is frequently used to classify speakers geographically and/or so-

cially. A person from the USA may pronounce English with an American accent, 

and their pronunciation is very different from someone from the UK who speaks 

English with British accent. What’s more, within the USA and UK, the pronuncia-

tion of English varies widely according to region. For those who use English as an 

additional or second language, one’s pronunciation or accent might take on 

phonological features of their first language, that is their L1 influences their pro-

nunciation of English.  One common misconception is that one can speak Eng-

lish without an accent, but in reality, everyone speaks a language with an accent 

including those who speak English as their first language. When it is claimed that 

someone speaks English ‘without an accent’, this implicitly positions British and 

North American pronunciation as the best and most ‘normal’ way of speaking. 

This can lead to an unconscious bias towards ‘native speaker’ pronunciation (see 

below for a critique on the ‘nativeness principle’). In addition, while people’s 

English accent is often associated with their English proficiency level, research 

has suggested that accent and intelligibility are not necessarily interrelated 

(Munro & Derwing, 1999). In other words, an English speaker can have a notice-

able accent but at the same time, be perfectly understood by the listeners. In 

international communication settings, the term ‘foreign accent’ is problematic 

because, by definition, there are no ‘foreigners’ because English is everyone and 

no one’s language. All English speakers, including both L1 and L2 speakers, need 

to learn to communicate with other international interlocutors. 
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Hong Kong English vs ‘Chinglish’ and ‘Konglish’ 

Along with the increasing use of English in local communities, there has been 

discussion about newly emerged English varieties such as New Zealand English, 

Singapore English, Indian English and Hong Kong English. In sociolinguistics, 

features of specific English varieties are described as variants rather than devi-

ants equivalent to language errors or mistakes. It is possible that local people 

speak their own English varieties on their own right as long as they can com-

municate effectively with international interlocutors. The term ‘Hong Kong Eng-

lish’ literally refers to the English variety used by Hong Kong people, that is, the 

particular lexical, grammatical and phonological features in the way Hong Kong 

people speak English. Hong Kong English, therefore,  has a different meaning 

from notions such as ‘Chinglish’ and ‘Konglish’. ‘Chinglish’ is often negatively 

connotated; it is a derogatory term applied to various kinds of ‘deficient’ or 

‘mixed’ language in Hong Kong and mainland China. ‘Konglish’ is a more recent 

term referring to the hybrid form of English and Cantonese mainly used in 

online communication (see Sewell & Chan, 2017).  

Standard, norm and model 

The notion of ‘standard’ is frequently discussed in language education as it is 

crucial for how we set appropriate language targets for students. Standard Eng-

lish refers to specific uses of grammar and vocabulary, but does not refer to pro-

nunciation or accent (Trudgill, 1999).  In popular discourse, however, people of-

ten equate ‘standard English’ with pronunciation from the North America and 

the UK. Accordingly, a ‘norm’ is strongly connected to the ideology of NS cor-

rectness, implying that any L2 English features are errors and should be correct-

ed. As mentioned previously, this concept has been challenged because L1 (or 

NS) English has become less important in international communication. 
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In contrast, ‘model’ is an increasingly more popular term, which refers only to a 

point of ‘reference’ or ‘guidance’, but does not necessarily represent most learn-

ers’ goals (Jenkins, 1998). In other words, although Received Pronunciation (RP) 

and General American (GA) are often adopted in commercial teaching materials/

textbooks, they are only one of the many teaching models. The choice of a pro-

nunciation model should depend on the contexts in which learners wish to and 

need to communicate. It is suggested that L2 learners be exposed to a wider 

range English pronunciation relevant to their future language use. In the ELT 

classroom, teachers are the key role and linguistic model for students.   

 

Critiquing the nativeness principle in 
pronunciation teaching 

For much of the history of ELT, pronunciation teaching in most second or for-

eign language contexts has been guided by the nativeness principle. This princi-

ple holds that achieving NS-like pronunciation such as RP or GA is both attaina-

ble and desirable (Levis, 2005). However, this perspective has been criticised 

because an NS target has been found to be unattainable for most L2 English 

users/learners, and can ultimately be demotivating to both students and teach-

ers of English. A ‘native speaker’ target is also less relevant to English use in in-

ternational communication, and departs from the fundamental goal of main-

taining understanding (and avoiding misunderstanding) in communication 

(Kirkpatrick, 2007). It also does not take account of the need to preserve L2 

learners’ cultural identity, which is reflected in their use of English. Furthermore, 

the concept of the ‘native’ speaker is often difficult to define in today’s multilin-

gual and globally mobile societies. 
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1 Key concepts and issues 

To sum up, we advocate the use of the following terms to describe and talk 

about English pronunciation in Hong Kong schools and in our profession and in 

the wider society. These terms not only reflect more accurately the sociolinguis-

tic reality of English language use worldwide, but they challenge and entrenched 

biases in favour of ‘native English’ speaker varieties from the UK and North 

America and other English-dominant Western countries, and the implicit nega-

tive views of L2 English users’ pronunciation (see Table 1.1). 

Terms which reflect a native 
speaker bias in pronunciation 

Alternative terms which reflect English as an in-
ternational language and English pronunciation 

Foreign accent; non-native accent First language (L1) influenced speech; second lan-
guage (L2) accent 

Native English speaker First language (L1) English speaker 

Native English accent First language (L1)  English accent (including British 
or North American pronunciation or pronunciation of 
anyone who speaks English as their first language) 

Chinglish Hong Kong English  

Table 1.1 Terms that reflect the NS and English as an international 
language perspective 

*In this book, we apply terminologies that reflect English as an international language.  

The intelligibility principle in pronunciation 
teaching 

Applied linguists tend to subscribe to the intelligibility principle as the preferred 

goal for contemporary L2 pronunciation teaching. Communication can be suc-

cessful even if the speech is noticeably accented — there is a lack of clear rela-

tionship between accent and understanding. In a broader sense, intelligibility 

refers to the extent which a speaker’s message is understood by the listener, but 

it depends on the contexts of language use, the identity of interlocutors, and 

each speaker’s familiarity with and exposure to different pronunciation varieties. 

In international communication, we consider L2 speakers and listeners are the 

vast majority.  
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Research from this perspective has highlighted some key features that are im-

portant for maintain understanding and these features are shared among L2 

speakers of different first language (L1) and cultural backgrounds (Jenkins, 2000; 

Deterding and Kirkpatrick, 2006; Deterding, 2013) (see below for some exam-

ples). These suggestions also take account of whether certain pronunciation fea-

tures are teachable in the ELT classroom. 

Consonant sounds 

● All consonant sounds are important, with the main exception being substi-

tutions of /θ/ (e.g., ‘thank’), /ð/ (e.g., ‘that’) and postvocalic (or ‘dark’) /l/ 

(e.g., ‘school’). 

● Close approximations to core consonant sounds are generally permissible, 

unless they cause confusion with other sounds. 

Consonant clusters 

● Initial clusters should not be simplified (e.g., ‘please’). 

● Medial/final clusters can be simplified only according to L1 rules of elision 

(e.g., ‘texts’). 

Vowel sounds 

● Maintenance of vowel length contrasts is important (e.g., ‘sheep’ vs ‘ship’). 

● L2  regional  qualities  are  permissible  if  consistent,  except  for  

/ɜː/. 

Production/placement of nuclear (or tonic) stress 

● Nuclear stress production and placement and division of a speech stream 

into word groups are important. 
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Nevertheless, it should also be noted that there are inconsistent or inconclusive 

findings in previous intelligibility research particularly regarding the supraseg-

mental (or discourse-based) pronunciation features such as word stress and in-

tonation. In essence, the intelligibility principle suggests that pronunciation 

teaching should give priority to features that have the potential to cause com-

munication problems, while some L2 speakers’ regional pronunciation features 

can be retained.  

 

An intelligibly-oriented approach to pronunciation 
teaching 

An intelligibility-oriented approach to pronunciation teaching can be developed 

based on the English variety spoken by the local community. More specifically, 

this could be achieved via the following two steps: 

1. Identify common pronunciation features spoken by the majority of local 

English speakers; 

2. Prioritise pronunciation teaching with reference to (a) the prominence of 

these features and (b) features deemed to be important for communication 

from intelligibility research 

Some benefits of this intelligibility-oriented approach are as follows: 

● It provides teachers with concrete guidelines for the order of features to be 

taught in the classroom depending on students’ English proficiency levels. 

This facilitates better curriculum planning and teaching material design.   

● It provides an alternative learning target modelled by local qualified English 

teachers, who are presumably successful bilingual speakers. This model is 

most suitable in the local multilingual setting owing to their great relevance 

to the language use and cultural identities of local students. 
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● The adoption of this local model can enhance both students’ and teachers’ 

self-confidence and self-esteem as it is attainable and can promote/

preserve their local cultural identity.  

● L2 learners can have greater flexibility in their choice of pronunciation tar-

get as long as it is internationally intelligible. 

● In L2 speaking, learners are no longer assessed for all their L1-influenced 

pronunciation, but only for those features that may potentially impede in-

ternational intelligibility. 

The roles of teachers in pronunciation teaching 

Students’ development of pronunciation is largely influenced by classroom in-

struction as well as their exposure to English on a daily basis. However, given the 

large coverage of the English language curriculum and limited lesson time, pro-

nunciation is often not a major pedagogical focus in English lessons in Hong 

Kong schools. Therefore, the roles of teachers become particularly important.  

On the one hand, teachers’ pronunciation is the main source of English exposure 

to students, which would affect their pronunciation development. On the other 

hand, teachers should explore opportunities to aid students’ pronunciation 

learning in the limited classroom time. This requires further consideration or 

planning in terms of the curriculum, teaching material design, choice of teaching 

methods, lesson design and timing for teaching pronunciation. The roles of 

teachers include, but are not limited to, the following: 

● To serve as the role and linguistic model for students. 

● To plan a curriculum that considers students’ pronunciation learning in dif-

ferent developmental stages. 

● To design (or adapt) teaching materials, which incorporate activities and 

strategies for pronunciation learning and awareness-raising. 
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● To maximise students’ English speaking and listening opportunities in the 

lesson with a focus on meaningful use of pronunciation. 

● To teach pronunciation when opportunities arise in the classroom. 

● To provide timely and selective feedback on students’ pronunciation pro-

duction.  

Developing an intelligibility-oriented approach to 
pronunciation teaching in Hong Kong 

Hong Kong has a long history of English use in domains such as government, 

the legislature, the judiciary and education. Its economy has been connected to 

global networks including both a regional (e.g., East and Southeast Asia) and an 

international dimension (Britain, the US, Germany). Spoken English is mainly 

used in business and academic settings, especially in formal situations, including 

meetings, interviews, presentations, seminars and conferences. Alongside tech-

nological advancement, Hong Kong people have more opportunities to speak 

and listen to English through the Internet. As in many international settings, they 

are likely to encounter English speakers of a wide range of language and cultural 

backgrounds. An intelligibility-oriented approach to pronunciation teaching can 

therefore be developed by identifying and prioritising typical features in Hong 

Kong people’s pronunciation according to findings derived from research into 

international intelligibility. 
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● English is mainly used as an international language, where most interlocu-

tors are second language (L2) rather than first language (L1) English speak-

ers. 

● Accent and intelligibility are not necessarily interrelated - an English speak-

er can have a noticable accent but perfectly understood by the listeners.  

● A British or North American L1 (or ‘native’) English pronunciation target is 

unattainable, irrelevant and inappropriate for English use as an internation-

al language.  

● According to the intelligibility principle, pronunciation teaching should give 

priority to features that have the potential to cause communication prob-

lems in international communication. 

● An intelligibility-oriented approach to pronunciation teaching can be de-

veloped based on Hong Kong people’s typical pronunciation features. 
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2    Our project 

This chapter explains how the project was de-

signed and implemented. Our project was de-

signed to develop an intelligibility-oriented ap-

proach to teaching pronunciation in Hong Kong’s 

English language education. It has three main ob-

jectives: 

1. To understand teachers’ perceptions, practic-

es and challenges in teaching English pronun-

ciation in the Hong Kong classroom. 

2. To identify common pronunciation features 

among Hong Kong English speakers. 

3. To propose teaching suggestions for teaching 

pronunciation from the perspective of inter-

national intelligibility in the ELT classroom. 

CHAPTER 2 
OUR PROJECT 
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Overall design 

This project consisted of two main phases. The first sought to identify the pro-

nunciation features of a wide range of Hong Kong speakers, who have different 

educational/occupational backgrounds and English proficiency levels. It involved 

the audio/video-recording of their speech in a group interaction task, followed 

by a detailed phonological analysis. The second phase of the project explored 

local English teachers’ perceptions, practices and challenges in teaching pronun-

ciation.  This was achieved by means of a reflective task that elicited teachers’ 

comments on students’ pronunciation, questionnaire survey and semi-structured 

interviews. By considering the typical pronunciation features of Hong Kong peo-

ple and English teachers’ perceptions and experiences, specific pedagogical rec-

ommendations can be provided from an international intelligibility perspective. 
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2    Our project 

Phase 1: Hong Kong people’s pronunciation 

Three categories of English learners/speakers were invited to participate in au-

dio/video-recorded group interaction task (8-10 mins), which elicited their pro-

nunciation features. They included 60 secondary students, 40 undergraduate 

students and 20 professionals. The speaking task required them to collabora-

tively achieve a common goal such as organising an event and making a pro-

posal.  

Secondary students: They were forms 5-6 students from six secondary schools in 

Hong Kong. Around one third of these students were categorised into Band 1, 

Band 2 and Band 3, respectively, according to Hong Kong’s three-band system 

(i.e., Band 1 – highest academic attainment; Band 3 – lowest academic attain-

ment). They represent students of a range of English proficiency levels in Hong 

Kong.   

University students: They were undergraduate students in two universities in 

Hong Kong. One of these universities is a traditional prestigious university, 

which tends to attract students with high academic results. The second universi-

ty tends to offer occupation/profession-related programmes in Hong Kong. 

These students were invited from faculties of different disciplines (e.g., arts, ed-

ucation, social science, science, engineering, business) and in different years of 

study (Years 1-5). 

Professionals: They are working adults from a wide range of disciplines (e.g., 

education, commercial, medical, service encounter, logistics) and positions (e.g., 

junior and senior). They speak English in their daily-life workplace situations.  
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A total of 46 samples  were recorded, totalling 4 hours and 2 minutes of speech. 

Each recorded sample was orthographically transcribed, followed by phonemic 

transcription using IPA symbols. Each vowel and consonant produced by the 

speakers that did not accord with the dictionary British or American pronuncia-

tion was highlighted and counted so as to reveal the prominence of each non-

dictionary pronunciation features in the data. These non-dictionary features were 

further prioritised with reference to the intelligibility findings. In other words, 

non-dictionary features that are more prominent in the data and more likely to 

impede international intelligibility should be given a higher priority in pronunci-

ation teaching. 



19 

2    Our project 

 

 

Phase 2: Teachers’ perceptions, practices and 
challenges 

 

 Questionnaire 

 

The second phase of the project comprised a questionnaire, a reflective task and 

semi-structured interviews.  

Two hundred and eight secondary English teachers (male: 34.1%; female: 65.9%) 

in Hong Kong completed a bilingual questionnaire that elicited their perceptions 

and experiences about pronunciation teaching. These teachers had diverse ex-

periences of teaching in different schools. In the main section, the teachers were 

asked to indicate to what extent they agree or disagree with each statement ac-

cording to a four-point Likert scale from 1 (‘strongly disagree’) to 4 (‘strongly 

agree’). Their age ranged from 25 to 55 years old (or above) and most of them 

had 0-20 years of teaching experience (see Table 2.1). The majority of them 

spoke Cantonese as their first language (85.5%) and 12.1% of them were first 

language (L1) English speakers, who were mainly ‘native English speaker teach-

ers’ (NETs) in Hong Kong schools. Most of them had attained a Bachelor’s 

(38.5%) and/or Master’s degree (59.1%). 

   The term ‘NET’ has traditionally been used in Hong Kong to refer to English teachers, who speak English as 
their L1.  

1 

1 
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Table 2.1 Teachers’ background information (questionnaire) 

  Percentage  

First language  Cantonese 85.5% 

 English 12.1% 

 Cantonese and English 1.0% 

 Putonghua 0.5% 

 Others (e.g., Min dialect, Hokkien) 1.0% 

Age 24 or below 8.3% 

  25-29 18.0% 

  30-34 20.9% 

  35-39 14.6% 

  40-44 10.7% 

  45-49 4.8% 

  50-54 9.7% 

  55 or above 10.2% 

Year(s) of teaching experience 0-5 26.2% 

  6-10 25.2% 

  11-15 13.6% 

  16-20 12.6% 

  21-25 8.7% 

  26-30 8.3% 

  31-35 3.9% 

  36-37 1.5% 
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  Student  
A 

Student  
B 

Student 
C 

Student 
D 

Score suggested by HKEAA (out of 7) 4 3 2 5 

Mean score by the teachers 4.7 3.6 2.8 5.7 

 

 Reflective task 

 

Table 2.2 Scores given by the teachers (reflective task) 

Fifty-seven of these secondary English teachers (female: 59.6%; male: 40.4%) 

participated in a reflective task, which required them to evaluate four students’ 

pronunciation production in a video-recorded oral discussion task (i.e., Students 

A-D). The video selected for this task is a sample provided by the Hong Kong 

Examinations and Assessment Authority (HKEAA) based on the 2015 HKDSE 

Speaking Examination and it consists of students with different English profi-

ciency levels. During the task, the teachers wrote specific comments and graded 

the students according to the HKDSE-based assessment scale or practices they 

adopt in their daily teaching (Table 2.2).  

All the teachers’ responses were initially categorised into positive and negative 

comments. Based on the wordings under each of these categories, their com-

ments were further classified into word-based features (consonants, vowels and 

word pronunciation), discourse-based features (intonation, stress, linking) and 

other non-linguistic areas (hesitation, clarity, understanding, accuracy, accent, 

fluency, pacing, delivery, volume). The database of all the teachers’ comments 

consisted of 2051 words. To evaluate the prominence of their comments, we 

counted the frequency of occurrences of each instance of comments relevant to 

each feature category (e.g., consonants, stress, fluency). A total of 239 instances 

were identified, of which 102 and 137 were positive and negative comments, 

respectively. A normalised ratio of 1,000 words was applied to enable a compar-

ison of comments on the performance of students with different English profi-

ciency levels. 
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All the interviews were recorded, yielding a total of 19 hours and 2 minutes of 

recordings (average interview was 47 minutes long). Each recorded interview was 

transcribed verbatim and/or translated into English, followed by thematic analy-

sis using Nvivo11. Specifically, the excerpts were coded to identify any emerging 

themes for categorisation. These themes were further quantified to reflect their 

prominence in the data according to the comments of each teacher in each 

theme category.  

 

 Semi-structured interview 

 

Based on the questionnaire responses, 24 participants were invited for a semi-

structured interview. They were all full-time local secondary English teachers 

from different schools. Among these teachers, 21 spoke Cantonese as their L1, 

whereas 3 were NETs. The foci of the interviews were on their knowledge and 

perceptions of the use of English as an international language (e.g., contexts of 

English use, interlocutors and functions), English-use experiences, previous 

teacher training, and beliefs, challenges and practices of teaching and assessing 

English pronunciation. The teachers who have participated in the reflective task 

were also further asked to explain their written comments and grades.  



23 

2    Our project 

● This project aims to develop an intelligibility-oriented approach to teach-

ing pronunciation in Hong Kong based on (1) local teachers’ perceptions, 

practices and challenges in teaching pronunciation, and (2) Hong Kong 

people’s common pronunciation features. 

● One hundred twenty Hong Kong people (i.e., 60 secondary students, 40 

undergraduate students and 20 professionals) participated in an audio/

video-recorded group interaction task, which elicited their pronunciation 

features.  

● Hong Kong English teachers’ perceptions, practices and challenges in 

teaching pronunciation were investigated by means of a questionnaire 

(n=208), a reflective task (n=57) and semi-structured interviews (n=24). 
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This chapter reports on findings about Hong 

Kong English teachers’ perceptions of pronunci-

ation teaching, that is, how they perceived the 

importance of pronunciation and their views on 

first language (L1) (or ‘native’) and Hong Kong 

English pronunciation. The results were derived 

from the questionnaire and interviews. 

CHAPTER 3 
TEACHERS’ PERCEPTIONS ON TEACHING PRONUNCIATION 
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3    Teachers’ perceptions of teaching pronunciation 

Teachers’ overall perceptions of pronunciation 
teaching 

Table 3.1 illustrates the teachers’ views on pronunciation learning and teaching 

according to the questionnaire data. Among the four key domains of spoken 

English, the teachers tended to rate communication skills (mean = 3.62) and 

pronunciation (3.44) higher than vocabulary (3.24) and grammar (2.78). They 

tended to agree with the statements that ‘students should learn native  English 

pronunciation’ (2.83, mean > 2.5) and it is their ‘goal to teach native-like pro-

nunciation’ (2.61). In contrast, they tended to reject the idea that students ‘can 

never acquire native English pronunciation’ if they ‘study English at a local 

school’ (2.16). Although research into L2 pronunciation teaching tends to advo-

cate the adoption of the intelligibility principle in ELT, our results suggest that 

most teachers were still guided by a ‘native-speaker’ ideology.  

   Although terms such as ‘native speaker’ and ‘native English pronunciation’ have found to be problematic, 
they were used in the questionnaire because these terms were more easily understood by the participants.   

2 

2 

Table 3.1 Teachers’ views on pronunciation learning and teaching 
(questionnaire) 

Statements Mean SD 

1. The following aspect is important for speaking:     
    (a) Grammar 2.78 0.673 

    (b) Vocabulary 3.24 0.614 

    (c) Pronunciation 3.44 0.562 

    (d) Communication skills 3.62 0.517 

2. Students should learn native English pronunciation. 2.83 0.786 

3. Students should communicate in English like a native 
speaker. 2.47 0.767 

4. It is my goal to teach native-like pronunciation. 2.61 0.883 

5. Native-like pronunciation should be the only target in 
English language education. 1.86 0.848 

6. If students study English at a local school, they can never 
acquire native English pronunciation. 2.16 0.902 

7. Hong Kong English pronunciation can serve as an alterna-
tive teaching model. 2.54 0.741 
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From the perspective of international intelligibility, research has shown that it is 

not necessary for L2 learners to sound like an L1 English speaker as long as their 

speech is understandable, and that proficient local teachers can in fact be a pos-

sible teaching model. These ideas are apparently not completely agreed among 

all the teachers in the survey, which shows that they had divided opinion about 

the two relevant statements: (1) ‘students should communicate in English like a 

native speaker’ (2.47) and (2) ‘Hong Kong English pronunciation can serve as an 

alternative teaching model’ (2.54). Interestingly, most of them tended to disa-

gree that ‘native-like pronunciation should be the only target in English lan-

guage education’ (1.86). 

Some of the questionnaire results could be further explained by the interview 

data particularly regarding teachers’ perceptions of L1 vis-à-vis Hong Kong Eng-

lish pronunciation. The following records some of the most representative views 

by the teachers: 
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3    Teachers’ perceptions of teaching pronunciation 

 

 

Perceptions of native English pronunciation 

‘Native-speaker pronunciation is important but not necessary’ 

The questionnaire results show that teachers tended to regard ‘native-like’  

pronunciation as students’ learning goal, yet they believed that students may 

not necessarily communicate in English like an L1 English speaker. In the inter-

views, a number of teachers had a positive impression of ‘native-like’ pronunci-

ation. 

3 

   The interview excerpts retain wordings used by the participants. 3 

Ms. Lau 

Native English sounds very natural and charismatic. As a teacher, 

you need to pronounce accurately but you don’t have to pro-

nounce English sounds beautifully.  

Ms. Wang 

Native pronunciation is accurate, fluent and natural.  

4 

   Pseudonyms and icons (i.e., no real names and photos) are used to represent the participants in our project. 4 

‘Native-like pronunciation has certain advantages’ 

However, some teachers maintained that if students speak English like an L1 

speaker, there would be more advantages in examinations or external competi-

tions. There was also a concern that accents might hinder one’s understanding, 

though this may not be necessarily true according to empirical studies. Research 

has suggested that speaking with a noticeable accent may not necessarily affect 

intelligibility. 
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Ms. Cheung 

If somebody has a native-like pronunciation, s/he would catch 

people’s attention. Under many circumstances such as attending 

an interview and the public examination, it matters quite a lot.  

We ask our students to join the Speech Festival every year. They 

could enter the top three but were unable to get the first or 

second place. This is about whether they have native-like pro-

nunciation. 
Mr. Leung 

It will hinder your communication with the westerners, if you do 

not have that accent. 

Ms. Shu 

‘Native English teachers suit best for pronunciation teaching’ 

Many interviewed teachers perceived ‘native-like’ pronunciation as a good 

teaching model. They believed that NETs are ‘good language models’ with natu-

ral and L1 pronunciation for students to imitate.  

Native speakers are more suitable. They are good language 

models. When you first learn English pronunciation, you rely on 

listening and imitation. Therefore, I think it is good to have 

model.  Ms. Cheung 
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3    Teachers’ perceptions of teaching pronunciation 

If you pick three people from different corners of England, 

their pronunciation will be different. So, what is native-like 

pronunciation? If you pick somebody from Texas, if you pick 

somebody from New York, some people from London, some 

people from Manchester, someone from South Africa, some-

body from Italy, where all of them are supposed to be native 

English speakers, they’re all gonna sound different. Native-like 

pronunciation is a myth ... that is rubbish. It doesn’t make 

sense.  

Mr. Johnson 

‘Native-like pronunciation is not realistic’ 

Some teachers even saw ‘native-like’ pronunciation as an unrealistic and 

useless learning goal, especially for the weaker students. They regarded 

‘native-like’ pronunciation as the ‘highest level’ of pronunciation learning. 

Students have lots of grammatical problems … and lots of basic 

pronunciation problems. Priority should be given to how they 

apply English to organise ideas and to satisfy general everyday 

or workplace needs. You don’t need a native level of speech for 

these.  

I don’t care much but the most important thing is to consoli-

date students’ skills in pronunciation. How can they achieve 

native-like pronunciation when they can't even pronounce ac-

curately? They cannot attain the highest level in one step.  

Mr. Fok 

Ms. Liu 

‘It is hard to define “native” English accent’  

A few L1 English teachers highlighted the difficulty in defining ‘native English 

accent’. Some of them described ‘native-like pronunciation’ as a ‘rubbish’ term 

and a ‘myth’ that ‘doesn’t make sense’ because different L1 English speakers also 

speak English with different accents. 
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Perceptions of Hong Kong English pronunciation 

The questionnaire results suggest that the teachers had diverse opinions on 

whether Hong Kong English (HKE) can serve as an alternative teaching model, 

and the interview data explained this based on their understanding and percep-

tions on the role of Cantonese on pronunciation learning/teaching and the no-

tion of ‘Hong Kong English’.  

I will force the whole class to speak in English. This could help 

enhance their motivation. They will directly translate from Can-

tonese to English when speaking in the class, but that’s fun. If 

they try to use English in class, I’m happy and I would appreciate 

that even if their English pronunciation was influenced by their 

L1. 

I think it is positive if the students can step out of their comfort 

zone and become willing to speak English even if it is influ-

enced by their L1 … Being able to express themselves and not to 

be scared. But quite a lot of the students think that their L1 

pronunciation is inaccurate, and hence they don’t speak … I 

think this is bad.  

‘Allowing Cantonese-influenced English pronunciation could enhance 
students’ motivation’ 

Some teachers believed that some particular Chinese words can be used to teach 

English pronunciation, because ‘the sound is exactly the same with the Canton-

ese sound’. Allowing Cantonese-influenced pronunciation of English also helped 

motivate students to speak English more.  

Mr. Kwan 

Mr. Woo 
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3    Teachers’ perceptions of teaching pronunciation 

‘Cantonese-influenced pronunciation is inaccurate and may affect 
intelligibility’ 

Some teachers believed that students’ L1 would affect their accuracy of English 

pronunciation, which might severely affect intelligibility.  

Students don’t care much about whether English they speak is 

like that of native speakers. They don’t think it is necessary … 

they don’t know their English is not English.  

Mr. Leung 

There is no ‘r’ sound in Cantonese. Some of the students cannot 

master it even when they grow up. And some of them may mis-

pronounce ‘game’ as ‘gang’. If nobody tells them that it’s wrong, 

they will continue with this pronunciation.  Mr. Lee 

The sounds ‘p’, ‘t’, and ‘k’ are not aspirated in Cantonese … and 

we also pronounce word by word. We’re not accustomed to 

linking sounds between words. Cantonese has no consonant 

clusters and ending sounds such as ‘rn’ and ‘ish’. Therefore, stu-

dents cannot pronounce them.  

Mr. Mo 

‘Hong Kong English is not desirable’ 

Some teachers confused Hong Kong English with ‘Chinglish’ or ‘Konglish’ (or 

other forms of English spoken by their students) with features such as adding 

Chinese particles to an English utterance. These descriptions (e.g., ‘Chinglish’, 

‘Konglish’), however, are less concerned with English pronunciation and is differ-

ent from ‘Hong Kong English’ phonology as reported in the scholarly literature.  

I will remind students when they speak English with a ‘Hong 

Kong style’ … They like adding some particles such as ‘la’ and 

‘eh’, for example, ‘yeah ah’ and ‘why ah’  
Mr. Kwan 
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‘“Chinglish” has nothing to do with pronunciation’ 

One teacher specifically stated that ‘Chinglish’ was not related to pronunciation, 

but it involved direct translation from Chinese to English in terms of grammar 

and vocabulary because of students’ low English proficiency level. Apparently, he 

accepted Hong Kong English pronunciation, but he found aspects of Hong Kong 

English grammar and vocabulary undesirable as a form of ‘Chinglish’. 

If you are born in Hong Kong, you aren’t supposed to sound as 

if you were born in Britain, or in America, because that is stupid. 

Chinglish has nothing to do with pronunciation but with lazy 

vocabulary, that is translating things from Chinese into English, 

or not knowing the correct English words and then using some 

Chinese way of saying it.  

Mr. Johnson 

‘Hong Kong English accent is acceptable as long as students can 
communicate’  

Some teachers also believed that it was acceptable for students to retain their 

Hong Kong accent as long as they could communicate with the others; they en-

couraged diversity in accents as they reflect one’s ‘personality’.  

We tend to think that you’re better if you speak English in a 

better way. However, the actual case is … even if you are a na-

tive speaker, you have your own accent. Your accent is never a 

standardised one, even if you speak RP.  Ms. Lau 
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‘With pronunciation trainings, local teachers are qualified too’  

Regarding whether local teachers’ English accent could be students’ learning 

model, some teachers expressed that as long as the teachers had ‘received some 

pronunciation training’ and ‘passed their examination, the Language Proficiency 

Assessment for Teachers (LPAT)’, there would be no difference in whether they 

were local or L1 English speakers. 

I need to see whether the local teacher has received some 

pronunciation training. If the teacher knows, for example, 

some of the technical aspects … and if s/he can find out and 

correct students’ mistakes, then I don’t think there is much 

difference.  

Mr. Woo 

Although some teachers believed that ‘native-like’ pronunciation was ‘worth-

learning as a model for imitation’, they did not consider students’ Hong Kong 

accent as ‘incorrect’ in the examination.  

If you have a strong Hong Kong accent, but you speak English 

with good grammar, vocabulary and communication skills, the 

examiner will think that your tone is not native-like, but that 

doesn’t obscure the meaning of your speech. If I were the ex-

aminer, I would not regard this as ‘incorrect’ and I would not 

deduct the student’s marks.  

Ms. Fu 
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● Most teachers believed that communicative strategies and pronunciation 

were the most important aspects in spoken English. 

● Some of them perceived that Hong Kong or L1-influenced English accents 

could affect intelligibility in communication.  

● They generally had a positive view on L1 English (e.g., being a good teach-

ing model), but they had varied opinions on whether students should 

achieve ‘native-like’ pronunciation.  

● Some teachers believed that the use of Hong Kong English could enhance 

students’ confidence, but others thought it might affect the listeners’ un-

derstanding. 

● Teachers had different understandings about the notions of ‘Hong Kong 

English’, ‘Chinglish’, and ‘Konglish’, which are different concepts according 

to the scholarly literature.  

● There are some misconceptions among teachers concerning the relation-

ship between accent and intelligibility, and their understanding of Hong 

Kong English pronunciation. 
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4    Practices of pronunciation teaching in schools 

This chapter reports on teachers’ teaching prac-

tice of pronunciation in different secondary 

schools based on the survey and interview re-

sults. This includes their overall teaching prac-

tices, the policies and arrangements related to 

pronunciation teaching in different schools, and 

the teachers’ teaching foci and strategies. 

CHAPTER 4 
PRACTICES OF PRONUNCIATION TEACHING IN SCHOOLS 
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Overall teaching practices 

A major part of the survey concerns the teachers’ practices of pronunciation 

teaching in their school context (Table 4.1). Their responses reflect that they 

tended to focus more on communication skills (mean = 3.41), vocabulary (3.14) 

and pronunciation (3.13) than grammar (2.71) in their daily classroom teaching. 

They also generally showed confidence in teaching all four aspects of spoken 

English. As for their teaching practice, the teachers suggested that they tended 

to ‘correct students’ L1-influenced pronunciation’. Many of them reported that 

they adopted teaching methods such as ‘modelling and imitation’ (3.31), 

‘comparing and contrasting’ (3.06) and ‘phonics’ (2.97), but relatively few of them 

explained ‘pronunciation rules and theories explicitly’ (2.29) or used IPA for 

teaching pronunciation (2.02). 
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4    Practices of pronunciation teaching in schools 

Table 4.1 Teachers’ practices of pronunciation teaching (questionnaire) 

Statements Mean SD 

8. I focus on the following aspects in the teaching of speak-
ing:     

   (a) Grammar  2.71 0.731 

   (b) Vocabulary  3.14 0.620 

   (c) Pronunciation   3.13 0.730 

   (d) Communication skills   3.41 0.630 

9. I am confident teaching the following aspects in speaking:     

   (a) Grammar  3.40 0.645 

   (b) Vocabulary  3.45 0.554 

   (c) Pronunciation   3.46 0.643 

   (d) Communication skills   3.58 0.559 

10. I correct students’ L1-influenced English pronunciation. 3.16 0.668 

11. I use the following approach to teaching English pronun-
ciation:     

   (a) Modelling and imitation 3.31 0.711 

   (b) Comparing and contrasting (words with similar pronun-
ciation) 3.06 0.693 

   (c) Phonics (a method to teach sound-spelling relationship) 2.97 0.807 

   (d) Explaining pronunciation rules and theories explicitly 2.29 0.789 

   (e) International Phonetic Alphabet (IPA) (e.g., bad /æ /; 
play /eɪ/)  2.02 0.876 



Pronunciation Teaching in Hong Kong 

38 

Table 4.2 summarises some common school policies and arrangements related 

to pronunciation based on the teachers’ interview responses. In all the schools 

involved, pronunciation learning often took place in separate speaking-focused 

lessons with the collaboration (and/or co-teaching) of local teachers and NETs. 

Pronunciation-related arrangements in secondary schools in Hong Kong were 

generally exam-oriented, which corresponded to Territory-wide System Assess-

ment (TSA) and Hong Kong Diploma of Secondary Education Examination 

(HKDSE) at the junior and senior secondary level, respectively. There were rela-

tively more rooms for general pronunciation teaching at the junior secondary 

level, where NETs played a particularly active role. There were often more explicit 

pronunciation curricula using Phonics (and/or IPA) to develop junior students’ 

foundation in English pronunciation. More attention was given to the teaching of 

communication skills than pronunciation at the senior level.  

Table 4.2 School policies/arrangements about pronunciation teachings 
(interview) 

All forms  

● Pronunciation taught in separate lessons i.e., study classes, oral lessons, NET clas-
ses 

● Co-teaching of speaking lessons by local teachers and NETs 

Junior forms Senior forms 

● Exam-oriented curriculum:  
focus on TSA and school assessments 

● Exam-oriented curriculum:  
focus on SBA and DSE 

● More focus on pronunciation skills 
and foundation knowledge to prepare 
for higher forms 

● Less focus on pronunciation skills, 
more focused on communicative 
skills 

● Pronunciation curriculum:  
Phonics, IPA 

● Pronunciation curriculum:  
not explicitly taught 

● NETs were more involved in general 
pronunciation teaching 

● NETs were more involved in examina-
tion oral practice trainings 
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Strategies for teaching pronunciation 

In the interviews, the teachers further described how they used different strate-

gies to teach pronunciation in their own classroom. They included correction of 

students’ pronunciation mistakes, the use of phonics, reading aloud, comparing 

and contrasting, teachers’ m`odelling, use of IPA, separation of syllables, explicit 

teaching of pronunciation rules, and the use of L1 as a teaching aid. 
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‘Pronunciation mistakes should be corrected selectively’ 

If the pronunciation mistakes are hindering them from convey-

ing their meaning, I would correct them.  

Ms. Lau 

If I see students making the same mistake for two to three 

months and s/he is still unable to manage it, I’ll remind him/

her.  
Ms. Mak 

Correction of students’ 

Most teachers tended to provide on-the-spot feedback to students when they 

noticed mispronunciations particularly in examination practices such as individ-

ual presentations, individual responses and oral discussion. However, they had 

different opinions about whether they should correct all students’ pronunciation 

mistakes. 

‘All mistakes should be corrected’  

Ms. Shu 

I believe every item is important. When you are teaching pro-

nunciation, there is a systematic approach to teach step by 

step. But what I discover is that Hong Kong students always 

make mistakes on every item. I do not prioritise them in order.  
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‘The teaching of phonics can enhance students’ reading ability’  

Phonics is a systematic way of teaching. It shows words with a 

similar pronunciation and students can read them aloud. If the 

students’ ability is high, it helps them greatly in reading. If they 

don’t know the meaning of a word but can pronounce it in 

their heart, they will not skip the words. They can continue to 

read. 

Ms. Shu 

Phonics is a method to teach children the sounds made by individual let-

ter (or letter groups) and how to merge separate sounds together to make 

it one word. According to the teachers, it was often integrated in their 

daily English language teaching.  

‘Phonics is a more effective way of teaching pronunciation than using IPA’  

Fewer people use IPA nowadays. They think it’s a waste of time. 

Without teaching IPA, we return to the basic step. We teach 

phonics, though it cannot handle all English pronunciations.  

Phonics 

Mr. Leung 
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‘It is uncertain if students really remember the pronunciation’  

Mr. Kwan 

They can only remember at that moment when they read after 

the teacher. When they participated in the assessment, they 

forgot about the pronunciation.  

Reading aloud was used as a strategy accompanying the teaching of phonics 

and word pronunciation mainly at the junior level. The usual practice was that 

the ‘students read aloud words and short passages following the teacher’s 

demonstration’. 

Reading aloud 

‘We can identify students’ pronunciation mistakes through reading aloud’ 

I often ask students to read after me or read on their own. After 

reading aloud, I would know if they know it or not, or if there 

are any mistakes. I usually invite one or two students, or several 

students, to read aloud a paragraph.  

‘Students could improve their pronunciation through reading dialogues’ 

We choose some core vocabulary from the textbook and create 

some dialogues for each chapter. Students can read aloud the 

dialogues and improve their pronunciation … to practise their 

intonation and acquire more vocabulary.  

Ms. Tsang 

Mr. Kwan 
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4    Practices of pronunciation teaching in schools 

Compare and contrast 

This strategy is used by comparing and contrasting words or sounds with a sim-

ilar pronunciation, and it is perceived to be particularly useful when introducing 

new vocabulary.  

When they see some new words, they may try to think about 

the rhyming words, like those with minimal pairs. 

Assessing ‘contrasting pairs’ in school-based examination 

In our F.1-3 speaking examination … the first part is to let 

students read some contrasting pairs such as ‘bit’ and 

‘beat’, and ‘bet’ and ‘bed’. This serves to evaluate if they 

can differentiate between sounds. 

‘It is applied to vocabulary teaching’ 

When we teach new vocabulary, we will teach the students 

their pronunciation, and at the same time, we will teach them 

the pronunciation rules. We will ask them to think about how 

to read certain words and make comparisons.  Ms. Cheung 

Mr. Kwan 

Mr. Yau 
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Teachers’ modelling 

Teachers’ modelling was often used with reading aloud. This was considered 

effective with students increasing their exposure to a good source of model. 

‘Demonstration is important’ 

It’s important that we demonstrate the pronunciation for them. 

For example you should show how to pronounce the ‘th’ 

sound to them. If you only demonstrate once or twice in the 

class, they will forget immediately. If you give them a video 

and even give them the links about the pronunciation, they 

can practise it when they go back home. 

 ‘Teacher’s modelling is an authentic input’ 

Students learn from the accent of their teacher, and this is 

what they usually listen to, the authentic input ... 

Ms. Hau 

Mr. Tung 
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Some teachers used IPA symbols to teach specific pronunciation features 

(vowels and consonants) in regular speaking lessons at the junior level. IPA sym-

bols were also used when introducing new vocabulary.  

IPA 

To teach specific pronunciation features 

To introduce new vocabulary 

We combined the vocabulary in the textbook with the IPA 

symbols for students to learn. I made a package for this. 

Mr. Kwan 

They need to differentiate between consonants and vowels. I 

tried to give them an IPA table. I would select the most com-

monly used words for ‘a’ … And then for tricky sounds like ‘u’, I 

would  provide  them with  words  such  as  ‘university’  or 

‘umbrella’ ... 
Ms. Lau 

I will only use IPA when some of the English pronunciation is 

rare. For example, the [ʃ] in ‘pressure’ … I will ask them to pro-

nounce in this way when they see this symbol in the dictionary. 
Mr. Lee 
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Separation of syllables 

Separation of syllables was often used as a strategy to introduce new vocabulary, 

in which the teachers paid special attention to the final consonants/consonant 

clusters and multisyllabic words. 

To introduce new vocabulary 

When teaching new words, I usually break down the words and 

tell students how to pronounce them. I remind them of aspects 

that most students do not notice, for instance the final sounds. 

I would remind them to articulate the final sounds more accu-

rately. 

‘It is useful when students advance from junior to senior level’ 

We teach students to split the sounds in a word and we teach 

them different combinations. When the junior students ad-

vance to the senior level, reading comprehension becomes 

more difficult … it would be easier for them if they can split the 

sounds in words. 

Ms. Tsang 

Mr. Chu 
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Explicit teaching of pronunciation 

The teachers often introduced pronunciation rules when they taught English 

pronunciation. One frequently taught feature was ending sounds such as plural 

‘s’ and past tense ‘ed’. The teachers also explicitly taught features such as the 

silent ‘h’ sound, the articles ‘a’ and ‘an’, (non)aspiration of ‘p’ sound, and stress 

placement. 

Mr. Chu 

Ending sounds 

Silent ‘h’ 

‘a’ and ‘an’ 

Ms. Wang 

Ms. Lau 

We teach countable and uncountable nouns. If the noun ends 

with ‘ce’, ‘ce’ is pronounced as [s]. We need to add the ‘s’ sound 

when it’s plural … ‘wanted’  is pronounced as [wɒntɪd] instead 

of [wɒnt]. 

I talked about silent ‘h’ today, for example, ‘exhausted’. The 

students didn’t understand why the ‘h’ sound is missing. 

When you hear the [ʌ] sound (e.g., in ‘umbrella’), then you 

would have to use ‘an’. When you hear the [j] sound (e.g., in 

‘university’), I will just tell them the choice would be ‘a’. 
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Aspiration of /p/ 

The senior form students are taught with more rules such as 

whether the ‘p’ sound should be aspirated or not, for instance, 

‘speaking’ and ‘peak’. 

Stress placement in words 

To write the symbols on the board, to show where the stress 

lies, and then to ask them to practise among themselves a few 

times. That fixes up a lot of students’ pronunciation errors. 

Mr. Lee 

Mr. Fok 
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Using L1 as a teaching aid 

Teachers had divided opinions about the effect of students’ L1 on their English 

pronunciation learning. Some teachers described how they used Cantonese to 

aid students’ learning of English pronunciation. 

Cantonese as a reminder of pronunciation problems 

Cantonese as the reference particularly for weaker students 

Mr. Kwan 

For example, we can refer to the surname ‘Ng’ (吳). They can 

associate the word ‘game’ with its pronunciation ‘gam-ng’. This 

also sounds like the Chinese word ‘geng1’ (驚). Local teachers 

may be able to make use of some jokes related to the Canton-

ese pronunciation. 

Ms. Tsang 

We can make use of students’ L1 pronunciation to teach them 

how to articulate certain English sounds, especially for the 

weaker students. When they start to master this, you can fur-

ther fine-tune and correct their pronunciation. 

Ms. Cheung 

I think for beginners, the use of students’ L1 can help them to 

relate the sounds. This can help them acquire the English 

sounds more easily. 
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● The teaching of spoken English was heavily guided by the exam-oriented 

curriculum. 

● Pronunciation was often taught in speaking lessons only. 

● Phonics and/or IPA teaching was often included in the junior secondary 

curriculum, while there is less focus on pronunciation teaching at senior 

level. 

● Teachers had divided opinions about when and whether to correct all the 

students’ L1-influenced pronunciation. 

● The following teaching strategies for pronunciation were the most fre-

quently adopted:  

※ On-the-spot feedback; 

※ Phonics; 

※ Reading aloud; 

※ Comparing and contrasting; 

※ Teachers’ modelling; 

※ Use of IPA; 

※ Separation of syllables; 

※ Explicit teaching of pronunciation rules; and 

※ Using L1 as a teaching aid 

● Although the teachers adopted various teaching strategies for pronuncia-

tion, pronunciation teaching at schools tended to lack a clear focus. We 

recommend a more systematic approach to teaching pronunciation accord-

ing to the intelligibility principle. This approach can accommodate to the 

teachers’ current practices and is discussed in the final two chapters.  
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5    Corrective feedback on pronunciation 

This chapter reports on the teachers’ practices of 

providing corrective feedback on students’ pro-

nunciation production based on findings derived 

from the questionnaire, reflective task and inter-

views. The findings reveal pronunciation features 

teachers tended or not tended to correct in ex-

aminations and daily practice, and they are fur-

ther discussed with reference to the literature on 

international intelligibility. 

CHAPTER 5 
CORRECTIVE FEEDBACK ON PRONUNCIATION 
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Foci of corrective feedback 

As research has shown that not all non-dictionary pronunciation features would 

hinder international intelligibility, the teachers were invited to respond to the 

practice of ‘error’ correction in relation to a list of typical features of Hong Kong 

people’s pronunciation. As shown in Table 5.1, the questionnaire results suggest 

that the teachers corrected all of these features regardless of whether these fea-

tures affect intelligibility. Interestingly, there was a higher rating for some fea-

tures that are particularly important to intelligibility, such as corrections of mis-

pronounced/missing plural ‘-s’ (3.41) and past tense ‘-ed’ (3.40), initial consonant 

cluster (3.29), consonantal contrasts such as ‘n’ vs ‘l’ (3.23) and ‘l’ vs ‘r’ (3.22), long

-short vowel contrast (3.15) and unfamiliar words (3.12). For example, research 

has suggested that ‘-s/’s’ and ‘-ed’ endings cannot be simplified because they 

carry grammatical meaning at the ends. Consonantal contrasts such as ‘n’ vs ‘l’ 

and ‘l’ vs ‘r’ and vowel length contrasts (e.g., ‘live’ vs ‘leave’) should be the focus 

of pronunciation teaching as they may cause confusion among words. Further-

more, teaching or correcting students’ pronunciation of unfamiliar words is im-

portant especially if they are high-frequency words and words salient to particu-

lar contexts of use. Research has also shown that the pronunciation of initial 

consonant clusters is particularly important for maintaining international intelli-

gibility.  
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Table 5.1 Teachers’ foci of corrective pronunciation feedback 
(questionnaire) 

Statements Mean SD 

12. I correct the following pronunciation features if they differ from 
those of native English speaker: 

    

     (a) Plural ‘-s’ (e.g. ‘fans’, ‘folks’, ‘dresses’) 3.41 0.716 

     (b) Past tense ‘-ed’ (e.g. ‘wanted’, ‘looked’, ‘played’, ‘watched’) 3.40 0.659 

     (c) Initial consonant cluster (e.g. ‘play’ vs ‘pray’) 3.29 0.726 

     (d) ‘n’ vs ‘l’ sound (e.g. ‘night’ vs ‘light’) 3.23 0.750 

     (e) ‘l’ vs ‘r’ sound (e.g. ‘low’ vs ‘row’) 3.22 0.748 

     (f) Word stress (e.g. ‘INcrease’ vs ‘inCREASE’, ‘RECord’ vs 3.20 0.732 

     (g) Final consonant cluster (e.g. ‘tasks’, ‘beast, ‘crisp’) 3.19 0.779 

     (h) Long-short vowel contrast (e.g. ‘live’ vs ‘leave’, ‘hit’ vs  ‘heat’, 
‘chip’ vs ‘cheap’) 3.15 0.719 

     (i) Pronunciation of unfamiliar words 3.12 0.716 

     (j) ‘th’ sound (e.g. ‘thank’ vs *‘fank’,  ‘this’ vs *‘dis’) 3.09 0.759 

     (k) ‘v’  vs ‘f’ sound (e.g. ‘van’ vs ‘fan’) 3.07 0.810 

     (l) ‘e’ vs ‘a’ pronunciation (e.g. ‘bed’ vs ‘bad’) 2.91 0.782 

     (m) Diphthong (e.g. ‘same’ vs *‘Sam’, ‘take’ vs *‘tick’)  2.87 0.829 

     (n) Intonation and rhythm  2.80 0.746 

     (o) Final ‘l’ sound (e.g. ‘meal’, ‘school’, ‘real’) 2.77 0.825 

     (p) Linking (e.g. ‘this‿is’, ‘not‿at‿all’) 2.63 0.824 
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Nevertheless, the questionnaire results also reveal that some features less im-

portant to intelligibility were also corrected by the teachers. For instance, re-

search has found that simplification of some complex final consonant clusters 

tends to cause few intelligibility problems. Variations of pronunciation conso-

nants such as ‘th’ and final ‘l’ sound are acceptable. Some L2 regional qualities 

are also permissible if they are consistent in the speech production. Nonetheless, 

the significance  of  some suprasegmental  features  such as  ‘word stress’, 

‘intonation’ and ‘linking’ remain controversial according to research, with differ-

ent studies having reached different conclusions.  

On the one hand, these results show that the teachers more frequently corrected 

some of the students’ non-dictionary pronunciation features that accord with the 

intelligibility principle probably because these ‘errors’ tend to be more noticea-

ble due to their higher frequency of the sounds and words. On the other hand, it 

may be beneficial for them to receive more concrete guidelines that could help 

prioritise the teaching and correction of these features.  
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TEACHERS’ COMMENTS IN REFLECTIVE TASK 

In the reflective task, the teachers were invited to comment on four students’ 

pronunciation in the HKDSE examination task. The analysis was based on the 

English teachers’ wordings, so it helps us understand their foci in assessing 

learners’ pronunciation.  

Figure 5.1 shows the distribution of the teachers’ positive and negative com-

ments in different feature categories. It was found that the teachers tended to 

focus more on students’ word-based ‘problems’ (e.g., word pronunciation, con-

sonants, vowels), but praise the students more for their discourse-based pro-

duction (e.g., intonation, use of stress). There were a considerable number of 

comments on students’ production in other non-linguistic aspects (e.g., fluency, 

pacing, volume). 

Figure 5.1 Distribution of teachers’ comments (reflective task) 

Teachers’ comments on students’ pronunciation 
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As illustrated in Table 5.2, the majority of the teachers’ comments on students’ 

word-based pronunciation ‘mistakes’ concerned their mispronounced words 

(e.g., ‘ambassador’, ‘interesting’, ‘participating’, ‘enthusiasm’) and ending conso-

nants (e.g., ending /t/ in ‘management’, /k/ in ‘think’, plural ‘-s’ and past tense ‘-

ed’). There were only a few comments on some of the students’ vowel (e.g.,/i/ in  

‘activities’, ‘this’ and ‘interest’, /ə/ in ‘uploaded’ and ‘one of’, /e/ in ‘festival’,  

/u/ in ‘students’, /uː/ in ‘fruitful’), consonant cluster (e.g., /tr/ in ‘interest’) and 

consonant production (e.g., /θ/ pronounced as /f/ in ‘think’, /n/ pronounced as /

l/ in ‘know’).  

Table 5.2 Teachers’ comments on word-based pronunciation features 
(reflective task) 

Features 
Student 

A 
Student 

B 
Student 

C 
Student 

D 
Examples Total 

Word pronunciation 17.9 12.4 7.5 5.6 
‘ambassador’, 
‘interesting’ 

10.7 

Ending consonant 12.0 10.3 7.5 0.0 

ending /t/ in 
‘management’,  
/k/ in ‘think’,  
plural ‘-s’ and  

past tense  

7.3 

Vowel 

/i/ in ‘activities’, 
‘this’ and ‘interest’,  
/ə/ in ‘uploaded’ 

and ‘one of’,  
/e/ in ‘festival’,  

/u/ in ‘students’,  
/uː/ in ‘fruitful’ 

8.0 2.1 1.9 7.5 4.9 

Consonant cluster /tr/ in ‘interest’ 2.0 10.3 3.8 1.9 4.4 

Individual consonant 

/θ/ pronounced 
as /f/ in ‘think’,  
/n/ pronounced 
as /l/ in ‘know’ 

2.0 10.3 1.9 0.0 1.5 

5 

   A normalised ratio of 1,000 words was applied to the figures in the table. 5 
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Most of these features are pertinent to international intelligibility. For example, it 

is understandable that the pronunciation of some common and context-specific 

words is important for the meaning-making process. Research has also high-

lighted that vowel length contrast and most consonantal sounds (except for ‘th’ 

and dark ‘l’) are crucial for maintaining understanding. Nevertheless, although 

the non-reduction of full vowels in di- and multi-syllabic words (e.g., /ə/ in 

‘uploaded’) is typical feature of Hong Kong people’s English pronunciation, some 

studies have suggested that it can in fact enhance intelligibility in international 

communication. 

 

In terms of the students’ discourse-based pronunciation production (or features 

at the sentence level), the teachers tended to highlight students’ ‘problems’ in 

the aspects of intonation (e.g., ‘flat tone’ or ‘intonation’, ‘more variation is need-

ed in tone’), stress (e.g., ‘errors in placing primary/secondary stress’) and linking 

(e.g., linkage in ‘of all’ and ‘for example’) (Table 5.3). The significance of many of 

these features remains controversial because research findings have been incon-

sistent and inconclusive. Particularly, discourse-based features may affect how 

listeners understand the message or the speaker’s intent, but they are rarely 

right or wrong in English. Therefore, the teaching or assessment of these fea-

tures must take consideration of their meaning in the utterances.  
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Table 5.3 Teachers’ comments on discourse-based pronunciation features 
(reflective task) 

Features Examples 
Student 

A 
Student 

B 
Student 

C 
Student 

D 
Total 

Intonation 
‘flat tone’ or ‘intonation’, 
‘more variation is needed 

in tone’ 
6.0 8.2 5.6 0.0 4.9 

Stress 
‘errors in placing prima-

ry/secondary stress’ 
2.0 2.1 0.0 3.8 2.0 

Linking 
linkage in ‘of all’ and ‘for 

example’ 
2.0 2.1 0.0 0.0 1.0 

Teachers’ remaining comments were beyond word-based and discourse-based 

pronunciation. They tended to be more general descriptions of students’ pro-

nunciation production and hence could not be categorised in linguistic terms. 

Specifically, the teachers identified students’ pronunciation ‘problems’ in terms 

of their fluency (e.g., ‘hesitant and break down in delivery’, ‘with difficulty when 

pronouncing words with 3 syllables (often with hesitation and self-correction)’), 

clarity (e.g., ‘not clear pronunciation’, ‘affect  clarity’), ease of understanding (e.g., 

‘hard to understand’), accuracy (e.g., ‘wrong pronunciation’, ‘mispronunciation’), 

accent (e.g., ‘Hong Kong accent’, ‘strong accent’, ‘Cantonese accent’), pacing 

(e.g., ‘fast pace’), volume (e.g., ‘rather soft’) and nativeness (‘non-native pronun-

ciation’) (Table 5.4).  

 

While most of these features may affect the listeners’ understanding, comments 

solely about the students’ Hong Kong accent should be avoided unless there is a 

clear focus on which aspects of the accent affect intelligibility. Given the tre-

mendous pronunciation variation among both L1 and L2 varieties of English, it is 

also neither realistic nor appropriate to evaluate students’ pronunciation based 

on the nativeness principle.  
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Table 5.4 Teachers’ comments on other pronunciation features  
(reflective task) 

Features Student 
A 

Student 
B 

Student 
C 

Student 
D Examples Total 

Fluency 4.0 18.6 11.3 3.8 

‘hesitant and break 
down in delivery’, ‘with 

difficulty when pro-
nounce words with 3 
syllables (often with 
hesitation and self-

correction)’ 

9.3 

Clarity 4.0 10.3 7.5 1.9 
‘not clear pronuncia-
tion’, ‘affect  clarity’ 

5.9 

Ease of  
understanding 

‘hard to understand’ 4.0 0.0 9.4 1.9 3.9 

Accuracy 
‘wrong pronunciation’, 

‘mispronunciation’ 
4.0 6.2 3.8 0.0 3.4 

Accent 
Hong Kong accent’, 

‘strong accent’, 
‘Cantonese accent’ 

4.0 4.1 1.9 0.0 2.4 

Pacing  ‘fast pace’ 2.0 0.0 1.9 0.0 1.0 

Volume ‘rather soft’ 0.0 2.1 0.0 0.0 0.5 

Nativeness 
‘non-native pronuncia-

tion’ 
2.0 0.0 0.0 0.0 0.0 



Pronunciation Teaching in Hong Kong 

60 

PRONUNCIATION MISTAKES THAT TEACHERS TENDED TO CORRECT 

Based on the teachers’ interviews, Table 5.5 summarises the focal segmental fea-

tures in their corrective feedback. Teachers possessed different beliefs and prin-

ciples in their foci of corrective feedback.   

Table 5.5 Teachers’ comments on other pronunciation features  
(reflective task) 

Categories Features Examples 

Individual conso- Confusion between /l/ and /r/ ‘play and pray’ 

  Confusion between /l/ and /n/ ‘know’ and ‘low’ 

  Confusion between /f/ and /v/ ‘fan’ and ‘van’ 

  Confusion between /θ/ and /f/ ‘thank’ and ‘fank’ 

    ‘three’ and ‘free’ 

  Confusion between /θ/ and /d/ ‘the’, ‘they’ and ‘day’ 

  
Confusion of voiced/voiceless con-

sonants 
N/A 

Missing ending con-
sonants 

Missing final /p/, /k/, /d/, /t/ and /s/ ‘think’ and ‘thing’ 

Vowels Long/short vowel contrasts 
‘eat’ and ‘it’, ‘shit’ and 

‘sheet’ 

  Reduction of diphthongs 
‘take’ and ‘tick’ 

‘game’ and ‘gam’ or ‘gang’ 

Consonant clusters 
Simplification of initial consonant 

clusters (e.g., /pr/, /pl/) 
‘proper’, ‘professional’ 

‘pray’ 

  
Simplification of final consonant 

clusters (e.g., /st/, /sts/) 
‘insist’, ‘insists’ 

Plural ‘s’ Missing final plural /s/ ‘buses’ and ‘apples’ 

Sounds in confusing 
words 

Similar sounding words ‘dine’ and ‘die’ 

Past tense ‘ed’ Verbs in past tense ‘looked’ 
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‘We should raise the students’ awareness of the correct pronunciation’  

One day, I noticed a student saying ‘tick the roll call’. So I wrote 

‘tick’ and ‘take’ on the blackboard as I wanted to raise the stu-

dents’ awareness of the pronunciation of these two words.  

Mr. Kwan 

Selective feedback on pronunciation due to time constraint 

I don’t have the time to teach pronunciation properly. If I find 

out that there are words they pronounced badly, I’ll write the 

words on blackboard and let them find out the pattern. 
Mr. Mo 

They have to differentiate between the short and long ‘e’ 

sound. When we encounter these pronunciation features, we 

will highlight them for the students. 
Mr. Leung 

Focusing on students’ common mistakes  

Hong Kong teachers tend to focus on some common mistakes 

the students make. There are features in English that are not 

found in Cantonese including ‘clusters’, consonants that have 

to be pronounced together, and ‘long-short vowels’, differ-

ences between ‘a’ and ‘e’. These features do not exist in Can-

tonese, so students pronounce them badly. 

Mr. Tung 
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Focusing on mistakes that may cause misunderstanding  

If the students pronounce ‘expelience’ (experience), it becomes 

completely a different word, a non-existent word, then I would 

correct their pronunciation. As for ‘l’ and ‘n’ and all those kinds 

of pronunciation …If they mix up the pronunciation, the mean-

ings will be distorted. 

Ms. Lau 

Nevertheless, some of the mispronounced sounds (e.g., substitution of ‘th’ with 

‘f’ sounds) suggested by some teachers may not necessarily affect intelligibility 

according to research. 

One common word is for example ‘think’. Many students say ‘I 

fink I fink’. Actually, it is obviously a different word … it would 

lead to misunderstanding. 
Mr. Tung 

Focusing on mistakes that are grammatically incorrect  

It’s not pleasant to hear when plural ‘s’ is missing because 

when they make mistakes like ‘many bus’ and ‘many apple’ in 

speaking, the next examination paper that would be affected is 

writing. So these are unacceptable. Ms. Fong 
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PRONUNCIATION MISTAKES THAT TEACHERS TENDED NOT TO CORRECT 

The interviewed teachers tended not to correct the mispronunciation of voiced/

voiceless pairs (/v/ and /f/, /s/ and /z/), consonants (e.g., /ʃ/, /tʃ /, /θ/), final con-

sonants (e.g., ‘r’), clear /l/, dark /l/ and long/short vowel contrasts. As can be 

seen below, the reasons for teachers not correcting students mispronounced 

voiced/voiceless pairs mainly concern students’ English proficiency, teaching 

effectiveness, and whether these features affect intelligibility. 

Voice/voiceless pairs 

For example, the difference between /v/ and /f/ and between /

s/ and /z/ … Even if they cannot master the pronunciation, it 

may not necessarily affect the pronunciation of the word. 
Ms. Tsang 

/ʃ/ and /tʃ/ 

Mr. Chu 

It’s not necessary to stress sounds like ‘sh’ and ‘ch’. Should it be 

‘church’ [ʃ] or ‘church’ [tʃ]? ‘School’ [ʃ] or ‘school’ [tʃ]? It’s of 

course good to perfect students in this aspect. Nevertheless, 

it’s not necessary to expect them to be 100% accurate. 

Final /r/  

Mr. Chu 

For me ‘sugar’,  or ‘sugar’  with the ending sound /r/  … 

‘hamburger’  and  ‘hamburger’  without  the  ending  sound  

/r/ … ‘car’ and ‘car’ without the ending sound /r/ … do we really 

need to read ‘car’, ‘sugar’ with the ending sound /r/? I won’t. 
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Clear ‘l’ and ‘th’ 

Ms. Wang 

Because I think ‘l’ and ‘th’ are much influenced by our first lan-

guage. We don’t have these complicated sounds. When it’s so 

common and accepted, I think I seldom pick on these mistakes. 

I correct the mistakes that hinder communication because I 

think conveying meaning is most important. 

Dark /l/ 

I would not deliberately correct final /l/s, dark ‘l’. However, I 

would correct students’ mistakes, which can affect the meaning, 

such as /n/ and /l/ sounds. 

Some of the non-dictionary pronunciation features highlighted by the teachers 

(e.g., long-short vowel contrasts, clear l) may in fact cause intelligibility problems 

according to previous studies. This probably shows that the teachers had some 

awareness of the importance of maintaining mutual understanding in English 

communication, but their judgement on intelligibility was mainly based on their 

intuition.  

Ms. Cheung 

Long-short vowel contrasts 

The pronunciation of long and short vowels doesn’t affect the 

feeling much. They don’t affect people’s understanding. 

Ms. Fong 
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 Suprasegmental features 

 

Comparatively, fewer teachers mentioned their correction of students’ supraseg-

mental mistakes. They include stress, intonation, linking and rhythm.  

Word stress 

The students would pronounce the word ‘geography’ by syl-

labifying each syllable. It should be pronounced with the 

stressed sound. 
Mr. Woo 

There are some words with four syllables. We will show the 

students where the word stress is. You cannot pronounce it as 

‘en-thu-sia-sm’. 
Ms. Shu 

Intonation 

When I teach junior forms intonations, it depends on what they 

say and the ideas they want to express. I would encourage 

them to use a happier tone to express the happy feeling. Mr. Chu 

We asked them to read it beautifully like ‘good morning, Mr. 

XX’. I won’t accept if they don't say it beautifully. If they don’t, I 

will say that again loudly like ‘good morning, 1A’ in a dramatic 

way. They will then know what I want from them. 
Mr. Kwan 

I will let them practise pronunciation by reading a passage in 

different tones. So they may have to read a poem with a scary 

tone or an exciting tone. This is to get them to practise how to 

speak English with emotions.  Mr. Williams 
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Linking and rhythm  

Linking is important. Your speech will be smoother and with 

less hesitation. I focus on this as it concerns their fluency.  

Ms. Fong 

Some students are not fluent in their speech. This means they 

speak like a typewriter, like ‘da-da-da-da-da’.  

Ms. Shu 
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● The teachers’ corrective feedback tended to focus more on segmental than 

suprasegmental features. 

● The most frequently-corrected segmental features include confusion of in-

dividual consonants, missing of ending consonants, long-short vowel con-

trasts, simplification of initial consonant clusters, missing final plural ‘-s’ and 

mispronunciation or missing of past tense ‘ed’. 

● The most frequently-corrected suprasegmental features include stress, into-

nation, linking, and rhythm.  

● The teachers’ feedback also focused on other speech quality such as fluency, 

clarity, ease of understanding, accuracy, accent, pacing, volume and native-

ness. 

● When providing corrective feedback, the teachers showed some awareness 

of the importance of maintaining mutual understanding in English commu-

nication, but their judgement on intelligibility was mainly based on their 

intuition.  

● It is important for teachers to understand which pronunciation features in 

Hong Kong English would affect understanding in international communi-

cation, and provide feedback more selectively.  
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This chapter discusses teachers’ challenges in 

teaching and learning pronunciation based on 

their interview responses. Their major challenges 

include students’ lack of opportunities to use Eng-

lish, their low English proficiency level, their low 

learning motivation, the perceived unimportance 

of learning/teaching pronunciation, the issue of 

accent variation, and the low effectiveness of 

teaching pronunciation. 

CHAPTER 6 
CHALLENGES IN TEACHING PRONUNCIATION 
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6    Challenges in teaching pronunciation 

 
 

Lack of opportunities 

The most mentioned challenge was students’ lack of opportunities in speaking 

English.  

‘The Chinese-medium environment does not provide students with enough 
speaking opportunities’ 

Mr. Yau 

Our school is a CMI school. The English teachers cannot provide 

enough English speaking opportunities. The students do not 

have enough contact with English as well.  

Mr. Mo 

I guess they lack the opportunity to speak English so they may 

stutter. When I observe them during the oral exams, they are not 

fluent. Therefore, in foreign countries, they may stutter. This will 

increase their pressure when communicating with other people.  

Ms. Fong 

They have little exposure to English. They don’t listen or read. 

They don’t make use of what they have learnt. Our students are 

not exposed to English outside the classroom.  

‘The speaking conditions at school are not natural’ 

Mr. Williams 

When you sit in the classroom, and you need to speak to each 

other for eight or ten minutes in English, there’s no way to do it 

authentically. And if you don’t do it naturally, you will not get 

comfortable with it. And if you’re not comfortable, you will not 

do well in the examination.  
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Low English proficiency level 

Students’ low motivation was another challenge, and this was associated with 

their lack of English speaking opportunities and low English proficiency level. 

Ms. Tsang 

They would give up easily, or maybe only directly look up the 

dictionary or ask the teachers. They tend not to decode the 

word on their own or guess the pronunciation of a word based 

on its spelling. This makes it very difficult to learn pronuncia-

tion.  

Another challenge was the students’ low English proficiency level, which 

caused difficulty in the overall English teaching.  

Ms. Fong 

There are lots of aspects to follow up in the syllabus. We don’t 

have much time to teach pronunciation. They lack vocabulary, 

and are weak at pronunciation and comprehension, and also 

lack listening skills. There’re only a few lessons in a week so we 

don’t know what to focus on.  

Low motivation 

I won’t specifically use a particular long period of time to teach 

pronunciation in a systematic way. The students will all fall 

asleep.  

For a lot of our students, the reason for learning English is to 

fulfil the requirement in the class. It is hard to expect them to 

achieve great improvement in oral conversation and pronun-

ciation within a short period.  Mr. Tung 

Ms. Hau 

Ms. Tsang 

They rarely use English. Even when they use English in the 

class, they mainly answer questions. They only use one word 

when answering the question. When it comes to group discus-

sion, it’s not really an authentic situation. There is very little 

natural conversation.  
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Perceived unimportance of pronunciation learning/
teaching 

It was challenging when both teachers and students did not perceive English 

pronunciation as an important aspect in the English curriculum. 

Teachers tended to focus on aspects other than pronunciation 

Pronunciation tends not to be a priority. I will proritise the 

teaching of communication strategies. I don’t have a lot of time 

to tackle specific problems. Since the weighting of the speaking 

paper is relatively low in the examination, I would focus on 

other papers more.  

Mr. Fok 

They may not make an effort in this aspect. It is relatively diffi-

cult to see improvement in pronunciation. Instead, they will ask 

us why we don’t teach more grammar or vocabulary.  

Mr. Lee 

‘Students are not aware of the importance of learning pronunciation’ 
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The issues of accent variation 

Some teachers raised the issue of accent variation in teaching and assessing 

pronunciation. They suggested that students may have been exposed to differ-

ent English varieties, but when it came to examinations, they believed many ex-

aminers in Hong Kong were local people with a strong Hong Kong accent.  

When I took the LPATE, the two examiners were Hong Kong 

people who had a very strong Hong Kong accent. However, 

they could judge that my pronunciation was not good … this 

applies to most examinations in Hong Kong.  
Mr. Chu 

Our students’ teacher in these two years may speak with a Brit-

ish accent, but the one they met in their first few years in the 

secondary school might speak with an American accent and the 

NET spoke with an Australian accent.  
Mr. Chu 
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Some teachers felt that pronunciation teaching was rather ineffective. 

Mr. Lee 

Pronunciation lessons are often hardly successful. 

Ms. Liu 

It is hard for the students to understand phonics immediately after 

your teaching. We can only teach as much as possible and see how 

much they can master. 

Ms. Hau 

I won’t take the initiative to explicitly teach pronunciation because 

this is too difficult and it does not help much. 

Low effectiveness in pronunciation teaching 
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● Most teachers believed that students had difficulties in learning pronuncia-

tion because of the following reasons: 

※ Students’ lack of opportunities to use English; 

※ Students’ low English proficiency level and low learning motiva-
tion; 

※ Their perceived unimportance of learning/teaching pronunciation; 

※ Accent variation among teachers and examiners is seen as prob-
lematic for English pronunciation development; and 

※ The low effectiveness of teaching pronunciation. 

● It is likely that pronunciation teaching will be more effective and efficient, if 

it is more selective and systemic based on some guidance principles (see  

chapters 7-9 for a discussion). 
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7    Hong Kong people’s English pronunciation features 

One key objective of this project was to identify 

the typical Hong Kong English (HKE) pronuncia-

tion features, followed by prioritising them in 

pronunciation teaching according to the intelligi-

bility principles. Based on our analysis of the pro-

nunciation of Hong Kong students and working 

professionals, this chapter shows the most com-

monly-found HKE pronunciation features at the 

segmental level (i.e., consonants and vowels).  

CHAPTER 7 
HONG KONG PEOPLE’S ENGLISH PRONUNCIATION FEATURES 
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The findings of the project are discussed based on the following features of pro-

nunciation: 

1. Consonant: A sound that typically found at the beginning and ends of syl-

lables, e.g., that /ðæ t/  

2. Word-initial consonant cluster: A sequence of consonants at the begin-

ning of a word, , e.g., brown /braʊn/ 

3. Word-final consonant cluster: A sequence of consonants at the end of a 

word, e.g., text /tekst/  

4. Monophthong (pure vowel): A sound produced with vibration of the vocal 

cords; it is typically found in the middle of syllables, e.g., book /bʊk/  

5. Diphthong: A vowel requiring two articulations, a nucleus and a glide, e.g., 

game /geɪm/  

Research has suggested segmental features tend to have a greater impact on 

word intelligibility, whereas suprasegmental features (e.g., intonation, rhythm, 

connected speech) are not so easily determined as ‘right’ or ‘wrong’ in English, 

although they may affect listeners’ understanding of the message or the speak-

er’s intent. 

Segmental features of pronunciation 
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Consonants 

Figure 7.1 illustrates the commonly-found non-dictionary HKE consonants ac-

cording to their prominence in our database. The more prominent Hong Kong 

features were found in the pronunciation of speakers with both a high and low 

English proficiency level, whereas the less prominent features often only oc-

curred in the speech of those with relatively lower English proficiency.  

These consonantal features were in the order of (1) devoicing of /z/ to /s/ (94%), 

(2) deletion or vocalisation of dark /l/ (90.6%), (3) substitution of /ð/ with /d/ 

(90.3%), (4) substitution of /v/ with /f/ or /w/  (79.3%), (5) substitution of /θ/ 

with /f/, (6) substitution of /r/ with /w/ (5.6%), (7) deletion of word-final/medial  

/k/ (5.1%) and (8) substitution of /n/ with /l/ (1%).  

Intelligibility research has suggested that all consonant sounds are important, 

except for substitutions of /θ/ & /ð/ and ‘dark’ /l/. Nevertheless, close approxi-

mations to core consonant sounds are generally permissible, unless they cause 

confusion with other sounds. It is also suggested that initial consonants and 

consonants with a higher functional load  (e.g., /l/-/n/, /p/-/f/) are more im-

portant for maintaining understanding. In contrast, medial (individual) conso-

nants between vowels and devoicing of word-final consonants are less im-

portant. From this perspective, Hong Kong people may pay more attention to 

the pronunciation of /v/, /r/ and /n/ particularly when they are in the word initial 

position, although substitutions of /r/ and /n/ tend to occur less frequently in 

our data. 

   The functional load (FL) principle offers a theoretical framework for prioritising issues in pronunciation 
teaching. Specifically, it is used to rank segmental contrasts according to their importance in English pronunci-
ation. It states that minimal pair contrasts with a high FL (e.g., /l/-/n/) cause more intelligibility problems than 
those with a low FL (/θ/-/f/) (Brown, 1998).  

6 

6 
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Figure 7.1 HKE consonants 
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7    Hong Kong people’s English pronunciation features 

Word-initial consonant clusters 

Word-initial consonant clusters are found to be particularly important for main-

taining intelligibility. Our analysis has identified a list of non-dictionary HKE word

-initial consonant clusters, which mostly occurred in the speakers with a relative-

ly lower English proficiency level. They include simplifications or variations of /tr/ 

(25.0%), /pr/ (23.0), /pl/ (22.2%), /kl/ (20.3%), /fr/ (16.2%) and /br/ (12.5%) (Figure 

7.2). Based on the intelligibility principle, these features should be the foci in 

pronunciation teaching especially for those that are more prominent in the 

speech of Hong Kong people. Nevertheless, there are inconsistent findings about 

the importance of word-medial consonant clusters for international intelligibility.  

Figure 7.2 HKE word-initial consonant clusters 
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Figure 7.3 HKE word-initial consonant clusters 

Word-final consonant clusters 

Word-final consonant clusters created with –s/‘s and –ed endings are grammati-

cal endings that cannot be simplified because they carry grammatical meaning. 

However, some complex word-final consonant clusters are less important (e.g., 

‘months’) and they are also often simplified by first language English speakers. 

For example, there is often a loss of the medial consonant in clusters of three 

consonants (e.g., ‘scripts’, ‘fifths’). This simplification also frequently occurs in 

connected speech in an utterance. As can be seen in Figure 7.3, many of the Hong 

Kong people’s word-final consonant clusters belonged to this category. The sym-

bol ‘+C’ in the figure indicates that the word-final consonant clusters are fol-

lowed by another word beginning with a consonant (e.g., ‘accept their’), and 

therefore the speakers often omitted the middle consonant in this cluster of three 

(or more) consonants. Two most prominent features that do not belong to this 

category  are  simplifications  of  /nd/  to  /n/  (88.0% )  and  

/ŋk/ to /ŋ/ (50.2%), and they should be the foci in pronunciation teaching (Figure 

7.3). 
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Vowels 

In the context of international communication (i.e., mainly between L2-L2 speak-

ers), it is particularly important to maintain vowel length contrasts. It is suggest-

ed  that  L2  regional  qualities  are  permissible  if  consistent  (except  for  

/ɜː/), but some vowel quality distinctions with a higher functional low (e.g.,  

/e-æ /, /i-ɪ/, /ɑ-ʌ/) are more important than some others (e.g., /ɔ-ɒ/, /u-ʊ/, /ɑː-

aʊ/). Figures 7.4 and 7.5 display the non-dictionary HKE monophthongs and 

diphthongs according to the frequency of occurrences in our data. While most of 

them were consistent L2 variations, some vowel length and quality contrasts 

such as mergers of /æ / and /e/ (55.5%) and /ɪ/ and /i/ (26.2%) need more atten-

tion in the ELT classroom. Some reductions of diphthongs (e.g., /eɪ/ g /e/ in 

‘game’, /oʊ/ g /o/ in ‘only’) are also found in the speech of many speakers of L1 

English varieties, and they are internationally intelligible (Figure 7.4 and 7.5). 

Figure 7.4 HKE monophthongs 
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Rhythm in English is produced through the juxtaposition of longer and shorter 

syllables, which correspond roughly to stressed and unstressed syllables. Un-

stressed syllables in L1 English varieties tend to be realised as schwa (i.e., /ə/). 

While L2 learners may need to learn to recognise the presence of schwa as a 

marker of unstressed syllables (particularly if the interlocutors are L1 speakers), 

they need not produce schwa in all places. Although stressing of unstressed syl-

lables in di- and multi-syllabic words (e.g., /ə/ in ‘condition’) is occasionally 

found in our data (25.2%), some research has suggested that it can in fact en-

hance intelligibility in international communication as it is also a feature in some 

other L2 English varieties. When producing an utterance, what is important for 

L2 speakers is to be able to identify key words (or syllables) in the stream of 

speech and to lengthen the stressed syllables. 

Figure 7.5 HKE diphthongs 
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7    Hong Kong people’s English pronunciation features 

  

 

● The most commonly-found HKE segmental features are listed below. Some 

of these features are more important than others in terms of international 

intelligibility.  

Category Features 

Consonant ● Devoicing of /z/ to /s/ 

● Deletion or vocalisation of dark /l/ 

● Substitution of /ð/ with /d/, /v/ with /f/ or /w/, /θ/ with /f/, 
and /r/ by /w/ 

● Deletion of word-final/medial /k/ 

● Substitution of /n/ by /l/ 

Initial consonant 
cluster 

● Simplification or variation of /tr/, /pr/, /pl/, /kl/, /fr/ and /br/ 

Final consonant 
cluster 

● Simplification of complex word-final consonant clusters 

Monophthong ● Mergers of /æ / and /e/, /ɪ/ and /i/, /ɔ/ and /ɒ/, and /u/ and /
ʊ/ 

● Stressing of unstressed syllables 

Diphthong ● Variation or reduction of /aɪ/, /ɔɪ/, /aʊ/, /eɪ/ and /oʊ/ 
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The previous chapters have reported on our re-

search findings about Hong Kong teachers’ percep-

tions, practices and challenges of teaching English 

pronunciation at school, and the common Hong 

Kong English (HKE) pronunciation features. As 

English pronunciation often receives relatively lit-

tle attention in the classroom because of limited 

lesson time, it would be useful to adopt a more 

focused approach and prioritise the teaching of 

pronunciation according to the intelligibility prin-

ciple and the prominence of HKE features.  

This chapter provides some specific guidelines for 

an intelligibility-oriented approach to teaching 

pronunciation based on an array of L2 pronuncia-

tion studies from the perspective of intelligibility 

(e.g., Jenkins, 2000, 2002; Deterding & Kirkpat-

rick, 2006; Munro & Derwing, 2006; Deterding, 

2010, 2013; Sewell, 2017; Levis, 2018). Given 

that intelligibility highly depends on the English-

speaking contexts and the identity of interlocu-

tors/listeners, the suggested guidelines correspond 

to the use of English in international communica-

tion, where the interlocutors are mainly L2 

speakers. 

CHAPTER 8 
AN INTELLIGIBILITY-ORIENTED APPROACH TO TEACHING 

PRONUNCIATION IN HONG KONG 
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8    An intelligibility-oriented approach to teaching pronunciation in Hong Kong 

 Nativeness Intelligibility 

Overall goal ● Speak with a native accent ● Speak so that your mes-
sage is understood 

● Listen to others so that 
you are able to under-

Targets ● All pronunciations differ-
ent from those of native 
speakers 

● Primarily variations that 
affect understanding 

Teachers ● Native speakers, prefera-
bly trained 

● Any intelligible speakers 
with training 

Learners ● Learners of any age can 
(and should) become na-
tive-like if they are taught 
correctly 

● Intelligibility can always 
be improved 

Model ● Native prestige models 
(e.g., RP and GA) 

● Any intelligible model of 
English 

Who are the listeners 
(and therefore judg-
es of intelligibility)? 

● Native speakers ● L1 and L2 speakers 

What are the evalua-
tions of speaking 
with a foreign ac-
cent? 

● L2 learners are deficient 
when they continue to 
have an accent. 

● Accents are normal and 
expected. 

● Accents are not directly 
related to intelligibility 

Table 8.1 Differences implied by the nativeness principle and the 

intelligibility principle (Adapted from Levis, 2018, p.221) 

Table 8.1 illustrates the differences implied by the nativeness and intelligibility 

principle in terms of their overall language learning goal, targets in pronuncia-

tion teaching, roles of teachers and learners, teaching model(s), potential listen-

ers and perspective of foreign accent. 

Nativeness vs. Intelligibility 
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We hope that the suggestions are compatible with the communicative language 

teaching approach commonly recommended in the L2 English classroom in 

Hong Kong schools. Specifically, fluency and accuracy are two competing yet 

complementary strands in oral communication lessons, and bridging the gap 

between the two strands is always challenging. Most instructional techniques of 

listening and speaking tend to attend to the fluency strand, whereas it is easier 

to focus on accuracy when teaching pronunciation. In communicative language 

teaching, it is often expected that pronunciation will be learnt implicitly through 

meaningful engagement in reading, writing, listening and speaking.  From this 

perspective, a more selective approach to teaching pronunciation is desirable.  
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According to Levis (2018, p.186), there are six guidelines for prioritising pronun-

ciation features in intelligibility-based teaching:  

1. Features that have an explicit connection to communication and to other 

areas of language (e.g., speaking, listening, reading, writing) should be pri-

oritised.  

2. Mispronunciations that cause difficulties in intelligibility or in processing 

(e.g., by the listeners) should be given priority.  

3. The pronunciation of important lexical items (e.g., high frequency words, 

words that are important to the context of speech) should be given priority 

over less important items.  

4. Errors that carry a high functional load (i.e., more likely to cause intelligibil-

ity problems) should be given priority over those that do not.  

5. More frequent errors are more important than less frequent errors.  

6. Features that are learnable should be prioritised over those that are not. 

Guidelines for prioritising features in 
pronunciation teaching 
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In sum, the intelligibility-based teaching approach emphasises three main 

dimensions, namely, (1) features that are likely to promote intelligibility, 

(2) the needs of the learners and (3) the use of techniques that are most 

likely to promote learning. Based on these principles, it is suggested that 

pronunciation instruction should be (see Levis, 2018, p.230): 

● Selective – only focusing on those features that are likely to hinder 

understanding, but not all; 

● Individualised -  catering for students’ individual needs, e.g., taking 

note of  their  challenges through diagnosing their  speech and 

through noticing their difficulties during classroom tasks and interac-

tions; 

● Multimodal – connecting pronunciation to other means of communi-

cation, e.g., body language and other productive, visual, auditory and 

embodied elements of communication; 

● Communicative – emphasing the ultimate goals of being able to 

speak intelligibly and understand others’ speech; 

● Correct – focusing on phonological and phonetic accuracy in terms of 

what actually impacts intelligibility and considering learnability; and 

● Socially significant – involving socially significant pronunciation fea-

tures in particular social interactions (e.g., the pronunciation of per-

sonal names, prominence patterns in repeated questions, avoidance 

of potential mispronunciation of taboo words). 
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What should be the foci in pronunciation teaching? 

Based on the above guidelines and principles, the following presents our recom-

mendations about the categories of pronunciation features that should be the 

foci in English language teaching. They mainly concern pronunciation at the 

word level including (1) word pronunciation, (2) consonants, (3) consonant clus-

ters and (4) vowels as this is the focus of our project. There have also been in-

conclusive research findings about the significance of discourse-based features 

(e.g., rhythm and intonation) for intelligibility. As can be seen below, features 

under each area of word-based pronunciation are further categorised as ‘more 

important’ and ‘less important’ for pronunciation teaching. Nevertheless, it 

should also be noted that these recommendations are mainly based on common 

features of Hong Kong English, but the teaching of pronunciation in daily class-

room context should also be based on the needs of individual students. 
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 (1) Word pronunciation 

 

Table 8.2 Word-based pronunciation 

In the English language classroom, there are often unfamiliar words that students 

find difficult to pronounce, but not all words should receive the same amount of 

attention. Particularly, the deliberate teaching of specific word pronunciation 

may interrupt the coherence of the lesson with a different language/skills focus. 

In communicative language teaching, it is not desirable to focus extensively on 

accuracy in pronunciation at the expense of fluency in student’s language pro-

duction. As a result, the teaching of word pronunciation should be selective with 

the use of strategies such as modelling, comparing and contrasting (with similar-

sounding words) and breaking down the words into syllables.  

As shown in Table 8.2, high-frequency words (and those with students often 

making mistakes), potential taboo words (e.g., beach/bitch, sheet/shit, piece/

piss) and vocabulary that are particularly important to the context of communi-

cation (e.g., professional, discipline-specific words). In contrast, we can pay less 

attention to words that students are highly unlikely to use. 

More important Less important 

● Common words ● Words that students are unlikely to 
use 

● Potential taboo words ● Non-sense words 

● Vocabulary important to specific 
speech contexts 
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 (2) Consonants 

 

Table 8.3 Consonants 

Intelligibility research has revealed that the pronunciation of most consonants is 

important except for substitutions of /θ/ & /ð/ in ‘th’ sounds (e.g., ‘think’ pro-

nounced as ‘fink’, ‘they’ pronounced as ‘dey’) and ‘dark’ /l/ (e.g., ‘school’), but 

that close approximations to core consonant sounds are acceptable, unless they 

cause confusion with other sounds (Table 8.3). Nevertheless, some consonantal 

contrasts were found to be more important to intelligibility than others and this 

can be measured using the concept of functional load (FL), i.e., how much work 

two sounds do in distinguishing different words in a language. In other words, 

consonants with high FL contrasts are more important than those with low FL 

contrasts (see Brown, 1998).  

More important Less important 

● Consonants with high functional load 

(consonant pairs such as /n/ - /l/ in 

‘know’) 

● Consonants with low functional load 

(consonant pairs such as /θ/-/f/ in 

‘thank’, /ð/-/d/ in ‘this’) 

● Word-initial consonants, especially  

/v/, /r/, and /n/ 

● Dark /l/ (e.g., school) 

● Aspiration following word-initial 

voiceless /p/, /t/ and /k/ 

● Close approximations to core conso-

nant sounds if not cause confusion 

with other sounds 

 ● Medial consonants between vowels 

● Allophonic variants that mark varie-

ties (e.g., flap/tap for intervocalic /t/ 

or /d/ in ‘letter’ or ‘ladder’ in Ameri-

can English)  

   This feature may not be that prominent for Hong Kong English speakers with a Cantonese background, but 
may appear in the speech of students who speak a Southeast Asian language as their L1. 

7 

7 
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In addition, the pronunciation of initial (and some final) consonants is important 

than medial consonants, which are located between two vowels. Other important 

phonetic requirements include the aspiration after /p/, /t/ and /k/ (e.g., ‘pin’, 

‘ten’, ‘cake’) in word-initial position and the vowel length contrasts before voice-

less and voiced consonants (e.g., the shorter /æ/ in ‘sat’ as contrasted with long-

er /æ/ in ‘sad’) . In the Hong Kong classroom, teachers may focus more on the 

students’ production of /v/, /r/ and /n/ in the word initial position.  
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Table 8.4 Consonant clusters 

More important Less important 

● Word-initial consonant 

clusters (e.g., /tr/ in ‘track’, /

pr/ in ‘probably’, /pl/ in 

‘play’,  /kl/ in ‘close’, /fr/ in 

‘friend’, /br/ in ‘breakfast’) 

● Complex word-final consonant clusters includ-

ing those in connected speech (e.g., in clusters 

of three consonants, /pt/ + /θ/ in ‘accept their’, /

sk/ + /j/ in ‘ask you’, /nd/ + /m/ in ‘and make’, /

st/ + /m/ in ‘last move’, /ŋk/ + /s/ in ‘think so’, /

nt/ + /p/ in ‘different people’ + /kts/ in 

‘products’, /ft/ + /b/ in ‘left by’ ) 

● –s/’s and –ed endings   

 

 (3) Consonant clusters 

 

Word-initial consonant clusters are especially important for intelligibility particu-

larly if the words begin with a stressed syllable (Table 8.4). In our findings about 

Hong Kong speakers’ pronunciation, consonants in some clusters such as /tr/ 

(e.g., in ‘track’), /pr/  (e.g., in ‘probably’), /pl/ (e.g., in ‘play’),  /kl/ (e.g., in ‘close’), /

fr/ (e.g., in ‘friend’), /br/ (e.g., in ‘breakfast’) were sometimes omitted or pro-

nounced incompletely. They should hence be the foci in the English classroom. 

Word-final consonant clusters are also important especially when they are within 

inflectional endings (e.g., –s/’s and –ed endings), but word-medial consonant 

clusters tend to be less important.  
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Nevertheless, some complex final consonant clusters are permissible according 

to L1 English rules of syllable structure. One example, is the omission of the me-

dial consonant in clusters of three consonants (e.g., ‘scripts’, ‘fifths’), and this also 

applies to those in connected speech, where a word-final two-consonant cluster 

is followed by another word beginning with a consonant. This feature of con-

nected speech was frequently found in our data about HKE (e.g., /pt/ + /θ/ in 

‘accept their’, /sk/ + /j/ in ‘ask you’, /nd/ + /m/ in ‘and make’, /st/ + /m/ in ‘last 

move’, /ŋk/ + /s/ in ‘think so’, /nt/ + /p/ in ‘different people’ + /kts/ in 

‘products’, /ft/ + /b/ in ‘left by’ ). In fact, deliberate attempts to pronounce the 

medial consonant may not be necessary as they may make the word less intelli-

gible or affect the speech fluency. 
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 (4) Vowels 

 

Table 8.5 Vowels 

Table 8.5 summarises areas of vowels that are more or less important in pronun-

ciation teaching. As with our previous discussion about the pronunciation of 

consonants, the concept of functional load is equally applicable for vowel pro-

ductions. That is to say, vowels with high FL contrasts (e.g., /e-æ/ in ‘bed’ and 

‘bad’, /iː-ɪ/ in ‘these’ and ‘this’) are more likely to affect intelligibility than those 

with low FL contrasts (/ɔ-ɒ/ in ‘sports’, /u-ʊ/ in ‘good’). Similarly, it is also sug-

gested that contrasts between long and short vowels should be maintained (e.g., 

between ‘live’ and ‘leave’). The lack of contrasts between /e/ and /æ/ and be-

tween /iː/ and /ɪ/ is often identified in HKE and therefore should be the foci in 

pronunciation teaching in the Hong Kong classroom.  Apart from these, other L2 

regional qualities (excerpt for /ɜː/, e.g., in ‘bird’) are generally acceptable as long 

as they are consistently pronounced.  

More important Less important 

● Vowels with high functional 
load (vowel pairs such as /e-
æ/ in ‘bed’ and ‘bad’, /iː-ɪ/ in 
‘these’ and ‘this’) 

● Vowels with low functional load (vowel pairs 
such as /ɔ-ɒ/ in ‘sports’, /u-ʊ/ in ‘good’)  

● Maintenance of vowel length 
contrasts (e.g., between ‘live’ 
and ‘leave’) 

● L2 regional qualities excerpt for /ɜː/, if con-
sistent (e.g., /eɪ/  /e/ in ‘game’, /oʊ/  /o/ 
in ‘only’  

● Vowels in stressed syllables ● Production of schwa in unstressed syllables 
(e.g., /ə/ in ‘condition’) 

 ● Distinctions in unstressed syllable quality, 
e.g., between /ə/ and /ɪ/ in ‘result’ 



Pronunciation Teaching in Hong Kong 

96 

Another area of vowel production concerns the pronunciation of unstressed syl-

lables. In L1 English varieties, unstressed syllables tend to be realised as schwa 

(i.e., /ə/), but this vowel is often stressed in HKE. Nevertheless, as stressing of 

unstressed syllables in di- and multi-syllabic words (e.g., /ə/ in ‘condition’) is 

quite common in many L2 English varieties, some research suggested that this L2 

feature can in fact enhance intelligibility in international communication. It is 

also not necessary to distinguish between different unstressed syllable quality, 

e.g., /ə/ and /ɪ/ in ‘result’. 

(5) Some other important areas in L2 
pronunciation teaching 

 

At the discourse-based level, what is important is for L2 speakers to be able to 

identify key words/syllables in the stream of speech and emphasise nuclear 

stress (e.g., lengthening of stressed syllables) in their own speech production. 

Prominence is generally agreed to be important for all types of English speech 

and it is important for students to be able to employ and understand certain 

widely-used functions such as contrastive prominence (e.g., ‘I like the BLUE flow-

er’ and giving new information (e.g., ‘The actor is GOOD, but not THAT good’). 

Furthermore, the term ‘delivery’ is often used in the English language curriculum 

in Hong Kong to refer to speech features beyond word-based and discourse-

based pronunciation such as fluency, pacing, clarity and loudness. This is also an 

area Hong Kong teachers tend to focus on when they provide feedback on stu-

dents’ pronunciation performance. These features may contribute to under-

standing, but they are difficult to define, as they may overlap with other features.  

For instance, flow of speech (i.e., fluency) comprises an array of features, such as 

speech rate, phrasing, grammatical grouping and final lengthening, which may 

affect the listeners’ understanding at the sentence level.  
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In classroom teaching, it is important to work on students’ general speaking 

skills so that their production is comfortable. We can also focus on their produc-

tion of thought groups (or phrases) in reading aloud and in spontaneous 

speech. In contrast, it may not be necessary to pay substantial attention to link-

ing and connected speech in order to build more fluency speech. 

Fluency is also related to the pacing and clarity of the students’ speech produc-

tion. Speaking either too fast, too slow or having inappropriate pausing may af-

fect listeners’ understanding. As clarity is often associated with unclear articula-

tion in word pronunciation, it is possible that we provide more specific feedback 

according to our previous recommendations for teaching foci at the word level. 

Finally, loudness (or its acoustic correlate, intensity) plays an obvious role in the 

listener’s understanding, especially if the speaker’s voice is excessively soft or 

loud. It is reasonable that teachers in Hong Kong often remind students if their 

voice is too soft. 
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● An intelligibility-based teaching approach emphasises the following three 

dimensions: 

※ Features that are likely to promote intelligibility; 

※ The needs of the learners; and  

※ The use of techniques that are most likely to promote learning 

● Pronunciation instruction should be selective, individualised, multimodal, 

communicative, correct and socially significant. 

● The following table summarises pronunciation features that are more (and 

less) important in pronunciation teaching in Hong Kong. 



99 

8    An intelligibility-oriented approach to teaching pronunciation in Hong Kong 

More important  Less important 

1.    Word-based pronunciation   

● Common words ● Words that students are unlikely to 
use 

● Potential taboo words ● Non-sense words 

● Vocabulary important to specific 
speech contexts 

 

2.    Consonants   

● Consonants with high functional load 
(consonant pairs such as /n/ - /l/ in 
‘know’) 

●  Word-initial consonants, especially /
v/,  
/r/, and /n/ 

● Aspiration following word-initial 
voiceless /p/, /t/ and /k/. 

● Consonants with low functional load 
(consonant pairs such as /θ/-/f/ in 
‘thank’, /ð/-/d/ in ‘this’) 

● Dark /l/ (e.g., school) 

● Close approximations to core conso-
nant sounds if not cause confusion 
with other sounds 

● Medial consonants between vowels 

● Allophonic variants that mark varie-
ties (e.g., flap/tap for intervocalic /t/ 
or /d/ in ‘letter’ or ‘ladder’ in Ameri-
can English) 

3.    Consonant clusters   

● Word-initial consonant clusters 
(e.g., /tr/ in ‘track’, /pr/ in ‘probably’, /
pl/ in ‘play’,  /kl/ in ‘close’, /fr/ in 
‘friend’, /br/ in ‘breakfast’) 

● –s/’s and –ed endings 

● Complex word-final consonant clus-
ters including those in connected 
speech (e.g., in clusters of three con-
sonants, /pt/ + /θ/ in ‘accept their’, /
sk/ + /j/ in ‘ask you’, /nd/ + /m/ in 
‘and make’, /st/ + /m/ in ‘last move’, /
ŋk/ + /s/ in ‘think so’, /nt/ + /p/ in 
‘different people’ + /kts/ in 
‘products’, /ft/ + /b/ in ‘left by’ ) 

4.    Vowels   

● Vowels with high functional load 
(vowel pairs such as /e-æ/ in ‘bed’ 

and ‘bad’, /iː-ɪ/ in ‘these’ and ‘this’) 

● Shortening of vowel sounds before 
voiceless consonants (e.g., the shorter  
/æ/ in ‘sat’ as contrasted with long-
er /æ/ in ‘sad’) 

● Maintenance of vowel length con-
trasts (e.g., between ‘live’ and ‘leave’) 

● Vowels in stressed syllables 

● Vowels with low functional load 
(vowel pairs such as /ɔ-ɒ/ in ‘sports’, /
u-ʊ/ in ‘good’) 

● L2 regional qualities excerpt for /ɜː/, 
if consistent (e.g., /eɪ/  /e/ in 
‘game’, /oʊ/  /o/ in ‘only’ 

● Production of schwa in unstressed 
syllables (e.g., /ə/ in ‘condition’) 

● Distinctions in unstressed syllable 
quality, e.g., between /ə/ and /ɪ/ in 
‘result’ 
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In this chapter we present activities which are 

designed to enable English teachers in Hong Kong 

schools to integrate an intelligibility approach to 

pronunciation into their classroom practice. We 

recommend integrating pronunciation work into 

the English language curriculum, rather than 

teaching a separate pronunciation syllabus. This is 

not only more practical and sustainable for 

English language teachers in Hong Kong schools, 

but it also connects pronunciation to wider 

purposes of learning and using English in 

contemporary society. An intelligibility approach 

to teaching English pronunciation also requires 

ongoing and critical reflection on English language 

use in wider society, and the clarification of 

students’ own personal goals for English use and 

pronunciation. It also requires specific work on the 

production of words and sounds important to 

intelligibility. 

CHAPTER 9 
TEACHING RECOMMENDATIONS AND SAMPLE ACTIVITIES 
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9    Teaching recommendations and sample activities 

Enabling students to reflect on English 
pronunciation in one’s life and in society 

The following activities are designed to raise students’ consciousness about 

English language and English pronunciation in their life and in Hong Kong soci-

ety.  

 

Give students some time to think about and respond individually. There are no 

right or wrong answers: the prompts are designed to foster reflection and dis-

cussion. Ask them to get ready to share their responses and discuss with a part-

ner.  Then discuss these openly with the class. Hearing different views and expe-

riences can help students become more conscious of the ‘native speaker’ bias. It 

is important to communicate to students that there is, and always will be, a great 

variety of English pronunciation in the world, and raise students’ awareness of 

the nature of communicating in English as an international and global language.  
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Activity 9.1 

Rate these statements from 1-5: 1= strongly disagree and 5= 

strongly agree Think about your reasons for your rating, then 

share and discuss with your classmates.  

 

a. I hope to speak English like a native speaker  

b. I am proud of my [Hong Kong] accent 

c. The English pronunciation of British and American native 

speakers is the best pronunciation 

d. In the future, I expect to use English with people from 

different countries 

e. I can understand English spoken in different accents 

f. Every English speaker has an accent 

My pronunciation beliefs and goals 
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Activity 9.2  

Think  of  a  recent  situation  in  which  you  had  an  English 

conversation. Jot down some notes.  

 

● Situation (where, when, what was happening, what you talked 

about): 

● Who was in the conversation? 

● What was the first language/mother tongue of the others in 

the conversation? 

● What kind of English accent did they have? 

● Was English the only language used, or were other languages 

used too? 

● Did you think about your pronunciation when you were 

speaking?  

● Could you understand each other? Were there any moments 

when you or others could not understand each other?  

Using English to communicate with others. 
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Activity 9.3 
Your language identity 

Complete the table to explore how and when you use different 
languages in your daily life. 

List the  

languages 

you know  

Tick ✓ if  
you can 
speak and  
under-
stand this  
language 

Tick ✓  if  
you can 
read and 
write this  
language 

Note 
down 
when, 
where and 
with 
whom you 
usually use 
this  
language 

Note if 
this lan-
guage is 
your first 
language 
or second  
language 

Other 
notes on 
your use 
of this  
language 
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Identifying a suitable pronunciation focus and 
linking pronunciation with meaningful 

As mentioned above, in an intelligibility approach, English teachers should pri-

oritise pronunciation features to focus on in the classroom. When conducting 

speaking activities, teachers can first look at the language that students will 

need to use in the activity and the pronunciation demands of that language. 

Following the guidelines by Levis (2018, p.186) discussed above, teachers can 

consider which words are key to successful communication in the speaking task, 

any particular challenges that their learners are likely to have in pronouncing 

those key words, whether those pronunciation challenges are important to in-

telligibility or not, and any high frequency words with particular pronunciation 

challenges for learners. By thinking about pronunciation within speaking tasks, 

teachers can clearly link pronunciation work with meaningful communication.  

 

Activity 9.4 is an example of these considerations using a speaking task on the 

topic of sports. In this task, students have been introduced to the vocabulary of 

different kinds of sports common in Hong Kong schools and community. They 

then have an informal chat using the question cards to converse with each other.   
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 badminton cricket football 

basketball volleyball swimming 

tennis running ice skating 

athletics 
long jump      
sprinting 

cross country running 

taekwondo cycling netball 

other:   

Part 1. Read the vocabulary of different kinds of sports. 

Chatting about   

Activity 9.4 

Students’ version 
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 badminton cricket football 

basketball volleyball swimming 

tennis running ice skating 

athletics long jump      
sprinting 

cross country run-
ning 

taekwondo cycling netball 

other:   

Important 
 
The contrast between /e/ and  
/ae/ is important for intelligibil-
ity in these words. 

Teacher’s version with annotations 

Less important 
 
These final /l/ or ‘dark l’ sounds 
are challenging to HKE speakers 
but they are not likely to impede 
intelligibility 

Important 
 
/v/ and /r/ at the beginning of 
words are challenging for learners, 
who often substitute these sounds 
with /w/, which often impedes in-
telligibility.  

Important 
 
The distinction between /n/ 
and /l/ at the start of words is 
important for intelligibility. 
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Part 2. Talk to your classmates using the question cards below. 

Sports chat cards: 

Have you ever been 
to a professional 
sports match? 

Which sports do you 
enjoy playing? 

Do you follow a sports 
team? Which one? 

Which sports would 
you like to try? 

Why? 

Have you ever been in 
a running race? 

Which sports do you 
enjoy watching? 

Who is your favourite 
athlete? 

Can you name some 
winter sports?  

Have you tried any? 

Students’ version 
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Can you name some 
winter sports?  

Have you tried any? 

Teacher’s version with annotations 

Have you ever been 
to a professional 
sports match? 

Which sports do you 
enjoy playing? 

Which sports would 
you like to try? 

Why? 

Have you ever been in 
a running race? 

Do you follow a sports 
team? Which one? 

Which sports do you 
enjoy watching? 

Important 
 
The final consonant cluster, particu-
larly the ‘t’ and the ‘s’ are important 
to pronounce for intelligibility. HK 
English learners might not pro-
nounce the /t/ sound clearly. 

Important 
 
These initial consonant clusters  
/pr/ /pl/ /tr/ /kr/ are challenging 
for learners, and important for 
intelligibility 

Important 
 
This is a long, four -syllable word 
and some students might find it 
challenging. 

Who is your favourite 
athlete? 

Important 
 
These two words can be hard for 
learners to pronounce. The clus-
ter ‘thl’ /ðl/  in both words, and 
the long sound /i:/  in athlete are 
challenging for learners.  

Important 
 
Contrast between /I/ and /i:/ is 
important for intelligibility in 
these words.  
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Focused  pronunciation  work:  awareness-raising 
and production activities 

Short,  focused pronunciation activities before and/or after communicative 

speaking tasks are useful for improving students’ pronunciation for intelligibility. 

It is recommended to focus on listening, awareness-raising and production 

(speaking) of the important features needed for intelligibility, and should focus 

on the pronunciation features identified as priority in a particular speaking task. 

Ideally, they should also be based on the vocabulary used in the speaking activi-

ty. This helps to make the activities more purposeful to learners, and it highlights 

to learners the importance of pronunciation in meaningful communication.   The 

activities that follow are based on the speaking activity discussed above, Chat-

ting about Sports.  
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Activities: Consonant clusters 

1. Write  one or more words from the speaking activity with 

initial consonant clusters on the board: playing; cricket.  

2. Model the words, then ‘segment’ or separate the initial 

consonant from the rest of the word, and point to the letters 

as you say them:  /p/… laying; /p/ … laying.  Invite students to 

do the same.  

3. Work backwards too, by covering up the letter P and inviting 

everyone to say laying, then /p/, uncovering the letter P as 

you do so: laying…/p/ .  

4. Finally show the whole word and invite students to blend the 

sounds back together: /pl/aying.  

 

Notes: It’s useful to let students do all the speaking and 

refrain  from modelling the word or  sounds.  This  helps 

students concentrate on their own oral production. Do the 

same with cricket: /k/.. ricket… etc. This process of segmenting 

and then blending can also be used on individual words with 

challenging but important clusters, for example athlete and 

athletic: ath… letic; ath.. lete  

9.5 Segmenting and blending sounds 
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Check students’ listening and production using a minimal pair, in 

which both sentences or words are identical except for the 

consonant cluster: play vs pay; cricket vs kick it.  

 

The best procedure for using minimal pairs is to start with 

listening: you read a sentence and students call out which column 

it is in, A or B.  Do this a few times.  

 

Then proceed to speaking: in pairs, students should take turns 

reading a sentence to their partner, and their partner identifies the 

column, A or B, the sentence is in.  

 

Usually, students are very good at listening and can easily identify 

the correct column, A or B, but they may not be able to produce, 

that is, pronounce the consonant cluster precisely, and instead 

they weaken or even drop the second sound. This will cause their 

partner to choose the wrong column, which in turn prompts the 

student to articulate the second sound in the cluster more clearly.  

9.6 Minimal pairs 

A 

Mr Wong plays every day. 

Cricket! 

B 

Mr Wong pays every day. 

Kick it! 
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Use the word ‘play’ in simple but meaningful oral language, for 

example, ask students to share which sport they would like to play 

or currently play. Or, mime a sport and invite students to tell you 

which sport you are playing. Students should say, ‘You are playing 

[tennis]’. They can also do this in pairs: one person mimes a sport 

and their partner says which sport s/he is playing.  

9.7 Meaningful language use 
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Minimal pairs are again very useful for awareness raising and 

production of these consonant and vowel contrasts, which are 

important for Hong Kong English learners’ intelligibility.  It is 

recommended  to  include  listening,  awareness-raising  and 

production in the following steps: 

Step 1:    Draw a simple two-column table on the board and write in 

the minimal pairs. It’s best to use simple words that 

students know, and don’t use any nonsense words, so that 

students have mental space to attend to the quality of the 

sound contrast.  

With the whole class, the teacher randomly reads a word, 

and students say which column it is in (focusses on 

listening). 

In pairs, students take turns reading a word, and their 

partner identifies which column it  is  in (focusses on 

listening, awareness raising and production).  

Step 2:    Ask students to say what the difference is in the position of 

their tongue and where the sound comes out e.g., /n/ 

comes through the nose, i.e., it’s a nasal sound (focusses on 

awareness raising). 

Step 3:    Return to the vocabulary of the activity which have these 

sounds and pronounce them together with the class, 

paying attention to the quality of the sound and the 

positioning  of  the  mouth,  tongue,  etc.   (focuses  on 

conscious production). 

9.8 Consonant contrasts /n/ - /l/; / /æ/- /e/;  and / iː/ - /ɪ/ 
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Step 1:    A table of minimal pairs 

9.8 Demonstration 1 

A B 

know 

net 

night 

not 

low 

let 

light 

lot 

Step 2:   Descriptions of differences in pronunciation 

For ‘n’ your tongue touches the top of your palate in a soft and flat 

way, and the sound comes from your nose (not your mouth). For ‘l’ 

the tip of your tongue touches the top of your mouth just behind 

your teeth and the sound comes out of your mouth, around the sides 

of your tongue.  

Step 3:   Vocabulary 

Words from Chatting About Sports to practice:  

long jump, netball 
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Step 1:    A table of minimal pairs 

9.8 Demonstration 2 

Step 2:   Descriptions of differences in pronunciation 

For the short ‘a’ sound /æ/ and the short ‘e’ /e/ sound, the contrast is 

made through the mouth and lips. For the /æ / sound, the mouth is 

quite open and the lips are spread back. The /e/ sound the mouth and 

lips are more relaxed, less open.  

Step 3:   Vocabulary 

Words from Chatting about Sports to practice:  

badminton, netball, basketball, tennis and athletics.  

A B 

bad 

mat 

pan 

Nat 

sad 

bed 

met 

pen 

net 

said 
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Step 1:    A table of minimal pairs 

9.8 Demonstration 3 

Step 2:   Descriptions of differences in pronunciation 

The contrast between /iː/ and /ɪ/ is made through the lips and tongue. 

For /iː/ , the mouth is only a little bit open and the lips are spread 

back, and the tongue is also tensed up and spread. For  /ɪ/, the lips 

and tongue are relaxed.  

Step 3:   Vocabulary 

Words from Chatting about Sports to practice:  

cricket, swimming, sprinting, team, winter, athlete 

A B 

Tim 

pick 

fit 

his 

team 

peak 

feet 

he’s 
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Sometimes there is an important word in your speaking task that 

students find challenging to pronounce. It is useful to focus on how a 

specific sound is created using the mouth, lips, tongue and teeth, i.e., 

the articulators.  It is suggested that students use a pocket mirror to 

observe themselves. If allowed, you may ask students to use their 

phone cameras to look closely at their mouths as they pronounce the 

word.  

 

Consonants are produced by parts of the articulators 1) placed 

together in a particular way, 2) air passing through the point where 

the articulators meet, and/or 3) sound produced in the vocal chords. 

For example, for the sound /b/ the lips come together, the air builds 

up behind the lips and then bursts through, and a sound is made the 

vocal chords.  

 

Activity 9.9  
Looking in the mirror 
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In the speaking activity, the /v/ sound in the word volleyball might be 

challenging  for  learners,  who  may  pronounce  the  /v/  as  /w/ 

(‘wollyball’).  

1. Ask students to look into their mirrors or phone cameras and 

show/move: their upper teeth, lower teeth, tip of the tongue, 

upper lip, lower lip, top of mouth, back of throat. 

2. Ask students to watch your mouth and listen as you pronounce 

the word wrongly  ‘wollyball’ (write this up on the board and put 

a cross next to it so students understand that it is spelled 

incorrectly)  and  then  pronounce  the  word  accurately, 

‘volleyball’ (write this up on board. Highlight the letter W and the 

letter V). Model the two pronunciations a few times, pointing to 

the letters of the two words.  

3. Ask students to talk in pairs and describe what they saw. What 

parts of the mouth did I use? And how were they used?  

4. Guide students to describing how the /v/ sound is made: the 

upper teeth rest on the lower lip, air and sound passes through.  

Then guide students to describing the /w/ sound: the two lips are 

tensed and rounded and then open up as air and sound pass 

through them. Ask students to look into their mirrors as they 

pronounce the word correctly and incorrectly. 

5. Now return  to  the  vocabulary  word,  volleyball  and invite 

students to practice saying it again, with attention to the mouth 

position of /v/. Again, ask students to observe their mouths in 

the pocket mirror.  
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Developing phonological fluency in speaking 

In order to develop students’ fluency, or smooth flow of speech, English teachers 

should aim to give students regular opportunities to interact in English through 

meaningful conversation. Depending on students’ English language proficiency, 

this could entail offering short supported interactions on topics meaningful to 

students’ immediate and daily life, to longer discussions on more abstract but 

relevant and meaningful topics. Again, it is beneficial to focus on both awareness

-raising and production.  
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Activity 9.10  

What makes a smooth flow of speech difficult to achieve for 

English language learners is the number of demands on the 

learner: s/he must have a desire to communicate an idea, s/he 

must be able to recall and put into action the appropriate 

vocabulary and grammar to express that idea, s/he must be able 

to deal with the time pressure of speaking in ‘real time’, that is, 

expressing one idea whilst preparing to articulate the next idea… 

and all of this in a second language!  In the classroom, therefore, 

teachers can provide support for some of those demands, so that 

learners have more mental space to attend to the flow of speech. 

 

One rather simple way to do this is to incorporate repetition into a 

speaking activity, so, rather than speaking to one person, the 

activity requires students to speak to three different people, 

repeating the conversation three times. For the activity above, 

Chatting About Sport, students use the cards to talk to partner 

about sports, then they can find another partner and do the 

activity again, and then repeat this with a third partner. By the 

third conversation, the learners should be relatively more fluent in 

expressing their ideas in response to each card, as the demand for 

recalling and using vocabulary and grammar diminishes with each 

new conversation. It is important to swap partners to keep the 

conversation authentic.  

Build in task repetition 
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Activity 9.11 

This  activity  involves  listening  to  and  reading  along  with  or 

‘shadowing’ a short recording of an authentic extract of speech. The 

recorded speech should be both interesting to learners and relevant 

to the topic being studied in the English curriculum or topic of the 

speaking task.    Related to the theme of sports and the speaking 

activity Chatting about Sports, a short clip of an interview with the 

famous Korean America snowboarder, Chloe Kim, who, in 2018 

became the youngest woman to win a gold medal for the women’s 

snowboard halfpipe, is used as the text for shadow reading.  

https://youtu.be/d18Cap7rAqs  1:35-1:50 

What did it mean for you to win a gold medal in Korea as a Korean? 

Like it was just crazy how my first Olympics was in Korea. It meant so 

much, it was like the craziest experience ever. Everything just lined up 

perfectly. How does that ever happen, right?  

1. Introduce Chloe Kim the famous snowboarder and get students 

interested in her.  

2. Listen and watch the clip. Check students’ understanding of the 

clip.  

3. Hand out the text of the clip for students to read whilst listening.  

4. Play the clip again, and students read along as Chloe Kim 

speaks. Students should focus on looking at the words on the 

paper, rather than watching her on the screen. 

Shadow Reading 

https://youtu.be/d18Cap7rAqs
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5. Students should try their best to ‘shadow’ read along with Chloe, 

that is, they should follow her pace, rhythm, intonation and pro-

nunciation as closely as possible. First they may like to simply lis-

ten and mouth the text, and on subsequent playings they can 

speak softly but with the same or similar intonation as Chloe.  

6. After practising a few times, stop and ask students to share with 

each other how they felt, what they noticed in Chloe’s speech, 

what parts were challenging to speak fluently, what sounds they 

had trouble with.  

 

It is important that this recording is not presented as a ‘native speak-

er’ model for students to strive towards, but a task in fostering stu-

dents’ curiosity in the variety of English pronunciation and the fea-

tures of one’s own pronunciation.  
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In our project, many English teachers reported using on-the-spot correction of 

word pronunciation during lessons to improve students’ pronunciation, thus 

integrating their pronunciation work into vocabulary, grammar and skills devel-

opment.  In intelligibility-focused English pronunciation teaching, teachers need 

a ‘fine-tuned’ approach to deciding whether to correct a student’s or the whole 

class’ pronunciation on-the-spot or later, and what strategies to use.  

On-the-spot correction 

 

Correcting pronunciation or not? 

When you hear a student or your class pronouncing a word inaccurately, you 

may consider the following: 

● Is the mispronounced work an important or key content word in the task we 

are doing?  

● Do students need to listen to or use this word in speech (vs reading it or 

writing it) in this activity/task? 

● Would the students’ pronunciation be unintelligible to their classmates? To 

other speakers of English as an International Language?  

● Is this a word that other students often mispronounce?  Would others ben-

efit from your correction? 

● Are the mispronounced sounds important for intelligibility or less important 

for intelligibility?  
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● Would correcting pronunciation on-the-spot detract from something more 

important, such as meaningful sharing by the student, or reading and lis-

tening comprehension? Could students benefit from correction a bit later in 

the lesson or at the end of the task? 

Correcting a student or the class’ pronunciation on-the-spot should not simply 

focus on correct production, but it should also raise students’ awareness of the 

phonological feature that needs refining, how their pronunciation sounds differ-

ent to the target pronunciation; and how the correct pronunciation is produced.  

To achieve this, teachers can be more explicit in their feedback to learners.  

1. Signal clearly that the class or student’s pronunciation needs improvement. 

This can be done with a lighthearted, quizzical look and a tugging at one 

ear to indicate ‘oh, your pronunciation!’  Or another signal that you and 

your class know and agree on.  

2. Invite student to say the word again. This may prompt a self-correction by 

the student. If not, carry on to the next step.  

3. Try to indicate to the student which sounds need refining, by pointing to 

the letters which correspond to the sound, or by describing them (as clear 

and brief as possible, e.g., ‘I can’t hear the last two sounds’ or 

4. Invite the student to self correct. If the students’ production is still inaccu-

rate, carry on to the next step.  

5. Model the student’s version and then the accurate version and ask students 

to listen. You gesture with left hand as you say the students’ version, pause, 

and then gesture with the right hand to indicate the accurate version. 

6. Invite another self-correction.  

 

While you are working with one student, be sure to involve the whole class in 

listening and silently mouthing the word and articulating the accurate sounds. 

Finally, ask the whole class to repeat the word together.  
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● It is recommended that we integrate pronunciation into the English lan-

guage curriculum. 

● We should adopt a holistic approach to teaching English pronunciation 

from an intelligibility standpoint: 

※ Discuss English language variety in the world and one’s place in it as 

an English user; 

※ Focus on the pronunciation demands of meaning-based speaking ac-

tivities; 

※ Select and prioritise features of pronunciation rather than teach all 

features; 

※ Use focused pronunciation activities focusing on both awareness-

raising and production; 

※ Develop pronunciation fluency and spoken fluency; and 

※ Adopt a fine-tuned approach to on-the-spot correction, considering 

the relative importance of the pronunciation feature and students’ 
needs.  
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